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Cohort 1: Academic Year 2008–2009

The induction ceremony for the 2008–2009 Mellon-Hawai‘i Fellows in Kona in November 2008.  
 

From left to right: 
 

Noelani Arista, Doctoral Fellow, Ph.D. candidate in the Department of History at Brandeis University;  
 

B. Kamanamaikalani Beamer, Postdoctoral Fellow, Ph.D. in Geography from the University of Hawai‘i at Mānoa;  
 

Nanette Nālani Sing, Doctoral Fellow, Ph.D. candidate in Interdisciplinary Studies with a Concentration  
in Educational Leadership/Systems from Union Institute and University in Cincinnati, Ohio;  

 
Kathleen L. Kawelu, Postdoctoral Fellow, Ph.D. in Anthropology from the University of California at Berkeley;  

 
Sydney Lehua Iaukea, Postdoctoral Fellow, Ph.D. in Political Science from the University of Hawai‘i at Mānoa.
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Understanding Hawaiian Place and Politics 
By Sydney L. Iaukea, Ph.D.                                                                                                       
Mellon-Hawai‘i Postdoctoral Fellow
I attended school at Kahului Elementary on Maui and then Kamehameha Schools on O‘ahu 
from the seventh grade on. School for me was a way out of the “ghetto” of Harbor Lights, a  
low-income apartment complex in Kahului, Maui, where I grew up. I was happy to escape to 
O‘ahu in the seventh grade but was very homesick for my mother and sister. I think I really 
started to enjoy school when I went back to Maui after graduation and attended Maui  
Community College. There I had fantastic teachers, and I was able to choose interesting sub-
jects to study.

At UH Mānoa I loved my first Political Science course, taught by Peter Miller, Ph.D. Also,  
Michael Shapiro, Ph.D., was a favorite professor of mine and he ended up being my Ph.D.  
committee chair years later. Political Science is interesting because we don’t only look at  
structures of government, but also at the power relations behind everything we do on a daily 
basis. So it covers a lot of ground. After getting my B.A. in Political Science (graduating with 
honors), I was so inspired by learning about the state of the world and our role of both support-
ing and being complicit to the powers that be, that I joined the U.S. Peace Corps. 

I served three years as a Community Education Volunteer in rural Costa Rica. I set up two 
kindergartens, taught teachers for the kindergarteners, fundraised with the parents, and made 
materials for the kids to use: in other words, I basically began kindergartens from scratch. I also 
had a surfing youth group, which was mostly made up of boys ages 11–16. I got them  
sponsorship from Local Motion Hawai‘i, and we traveled around Costa Rica entering surf 
contests. I had a women’s group: we started a sewing co-op, and I led self-esteem courses with 
them, fundraising, etc. I taught sex education to sixth graders, had summer fun classes for the 
kids, did beach clean-ups, helped with turtle propagation projects, planted trees, and worked in 
the “old folks” home in town with the elders doing exercise and other projects with them. I also 
sat in on community meetings and participated in whatever projects folks needed help with. The 
town I lived in is like my second home today, even though I haven’t been back in years.

After the Peace Corps I returned to school at UH Mānoa, where I was one of the first students 
to begin teaching while working toward my master’s degree. The only way to continue  
teaching at UH was to enroll in the Ph.D. program. I pursued a doctoral degree primarily so that 
I could continue teaching in the Political Science Department. Later, I ran across all the primary 
documents of my great-great-grandfather, Curtis P. Iaukea, and my Ph.D. began to make more 
sense. I found his unpublished chapters at the Hawai‘i State Archives, and I am incorporating his 
first-person accounting of politics with my contemporary analysis into my dissertation and book 
project.

My current research focuses on my great-great-grandfather and his numerous roles in the  
Hawaiian Kingdom and Territorial Government as a foreign diplomat and national  
representative. I am looking at some of the landscaping projects that he wrote about which were 
implemented by the Territorial Government and which produced a U.S. national terrain and 
citizenry. Some of these projects are: the Crown Lands revenues fought by Queen Lili‘uokalani, 
the formation of the Queen’s Trust (1909), the Insanity Trials by Prince Kuhio against Queen 
Lili‘uokalani (1915), the Hawaiian Homes Commission Act (1921), and the Waikiki Reclamation 
Act (1921). My kūpuna wrote about all of these laws, and I reflect on his words as I extend the 
private property continuum to today.

Photo: Sydney L. Iaukea (with lei)  
celebrates after her Ph.D. dissertation with 
high school classmates from Kamehameha 

Noelle Kai (left), Dana Apo (right of Sydney), 
and Kim Ki‘ili (far right of Sydney).
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Our Hawaiian history is written without any critical analysis and not very much insight from the 
actual participants of politics during the Territorial era. Curtis P. Iaukea’s first-person 
accounting of politics is important so that we, as Hawaiians, can understand who we are today 
based on who we were then. As Hawaiians we look to the past to guide us in the present. His 
words show Hawaiian political agency: in other words, Hawaiians of that era knew how to use 
the courts and they participated in governance, even as the U.S. occupation in Hawai‘i was 
taking hold in the form of the Territorial Government. The landscape agendas of the Territorial 
Government transitioned Hawaiian Kingdom nationals into Territorial citizens. My great-great-
grandfather’s viewpoint comes from inside these events as they unfolded, so his perspective is 
very significant.

I am also a surfer and I want to keep our surf and communities protected from the massive 
growth that envelops most of O‘ahu. The environmental groups I participate in promote slow 
growth. I’m currently involved with George Downing’s Save Our Surf and Mark Cunningham’s 
Keep the Country Country initiatives. We are questioning the proposed addition of seven hotels 
at Turtle Bay, which could devastate the North Shore from a community standpoint because the 
infrastructure barely supports the growth happening there now. Save Our Surf has been around 
for decades and is the first environmental group by surfers to stop massive development that 
would affect our community and surf access. I help in whatever capacities I am needed. 

I have taught twenty-two courses at UH Mānoa in the Political Science Department. I want to 
continue teaching in the UH system but have been applying elsewhere as well. I am currently 
applying for assistant professor positions for the 2009–2010 school year. 

I will be serving as a doctoral student marshal at my graduation ceremony on December 20. 
This is significant because there are only two of us chosen from the Ph.D. graduates to lead our 
class into graduation. This is especially significant for me because I come from a single-parent 
family that struggled. This honor represents years of hard work and dedication, not only by me, 
but by my mother and sister.

The best part about finishing my Ph.D. is this postdoctoral fellowship with The Kohala Center. 
They have been extremely supportive and positive. Mahalo!

Photo: Another image of  
Curtis P. Iaukea.

Photo: Sydney and Dr. James  
Kauahikaua, Scientist-in-Charge, U.S. Geological 

Survey’s Hawaiian Volcano Observatory, at the 
Mellon-Hawai‘i Fellows presentation in Kona on  

November 15, 2008. Dr. Kauahikaua serves on the 
Senior Advisory Committee of the  

Mellon-Hawai‘i Fellowship Program.

Photo: Sydney surfing at  
Mokuleia, O‘ahu.

Photo: Sydney’s great-great- 
grandfather, Curtis P. Iaukea.
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A Hawaiian Way of Seeing the World 
By Noelani Arista     
Mellon-Hawai‘i Doctoral Fellow
Growing up on the Island of O‘ahu I went to Kamehameha Schools, entering in kindergarten 
and graduating in 1986. I remember enjoying school, especially classes with Mrs. Rosehill and 
Mrs. Harbottle. They taught music and hula to us when we were little. I still remember all of the 
“island” songs, and the words to Aia la ‘o Pele, which they taught us. I also liked spending time at 
the library, and I loved to read and listen to our teachers tell us stories. Our fifth grade teacher 
used to read to us and let us lie down all around her at her feet.  

I’m not sure if I chose to study history, or if it chose me to be its subject. I know that I really liked 
learning Hawaiian, but I didn’t have the patience or skill to teach Hawaiian language. I liked to 
research and write, but religion as a discipline seemed too narrow a focus, so I applied to UH 
Mānoa’s program in History and was accepted as a Ph.D. student. I worked there for a year, 
while I was taking courses. It was there that I realized that history as a discipline has its own rules, 
its own communities of scholars—and I liked that sense of order. I applied to Brandeis University, 
Harvard, and the University of Michigan and was accepted to two of these programs. I chose 
Brandeis because when I spoke to one of the professors on the phone, he said to me, “We trust 
from your application that you have enough of a background in Hawaiian language and culture 
to be independent enough to direct your studies in these areas. What we want to teach you is 
the discipline of history.” They were offering me a framework of order, and right from the begin-
ning this gave me a sense of confidence and independence. Immediately I knew this was the 
right program for me. 

All of my former teachers and mentors continue to be an inspiration to me. My intellectual 
genealogy stretches back to my debate coach at Kamehameha, Lois Long, and then to UH 
Mānoa’s Religion Department, where I lived for a good decade working with Professors 
Friedrich Seifert and John Charlot. I worked with Dr. Lilikala Kame‘eleihiwa at the Center for 
Hawaiian Studies where she taught me a lot about history and commitment. There is also a 
long list of my Hawaiian language instructors and mentors: Malia Melemai, Hau‘oli Victorino, 
Kaleikoa Ka‘eo, Kalani Whittaker, Laiana Wong, Puakea Nogelemeier, Aunty Edith McKinzie, 
Rubellite Kawena Johnson, and Kumu John Keola Lake. My colleagues Judy Kertesz and Lehua 
Yim have also supported me and my work. At Brandeis, my mentors include Professor David 
Hackett Fischer and Professor David Engerman. My adviser Jane Kamensky is a daily  
inspiration:  she is a first rate intellect, an artist, and a historian, who continues to teach me about 
balancing my various commitments to self, family, dissertation, and job.  
 
I first started taking Hawaiian language classes while I was getting my M.A. in Religion, when I 
was in my mid-twenties. My fellow classmates, many of whom were Hawaiian language  
instructors, showed me, along with my mentor John Charlot, that in order to study Hawaiian 
religion, I needed to be fluent enough to read primary source documents. Also, at the time my 
grandmother was sick in the hospital and she was a manaleo (native speaker). Practicing my 
beginning Hawaiian on her made me realize that I should keep up the practice of Hawaiian in 
my family, so that I could speak in Hawaiian to my children.

I enrolled to take an intensive Hawaiian language summer course at UH Hilo, along with the 
papa ‘ohana ( ‘ohana class) with Kaipo Frias. After that, I completed four years of Hawaiian 
language coursework in three years, taking the rest of my classes at UH Mānoa. I took the papa 
unuhi (translation class) and the papa mele (song/poetry class) with Puakea Nogelmeier.

Photo: Noelani Arista hiking with hālau  
brother ‘Ohukaniohi‘a Gon at Poamoho 
Hele Loa trail on O‘ahu. They belong to 

Hālau Mele and Na Wa‘a Lalani Kahuna o 
Pu‘ukohola, Kumu John Keola Lake.
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I worked on several Hawaiian language and translation projects outside the University, including 
the Kanikau project under the leadership of Kawena Johnson and the Hawaiian language  
newspaper indexing project under Aunty Edith McKinzie.  I sought experience on these projects 
with kūpuna (Hawaiian elders) experts in translation, genealogy, and mo‘olelo (history/stories) in 
order to broaden and deepen my language training. I was also in Kumu John Keola Lake’s hālau, 
learning a lot of chants and prayers in his weekly classes. These experiences, along with just min-
gling with other students in Puakea’s classes and at his house, provided me with a lot of material. 
At this point in my life I spent most of my day working in a Hawaiian  
language environment.  
 
Also, when you are fluent enough in Hawaiian to really read—when you get the jokes, when 
you are hit by the beauty of what is being described, when you start to dream in Hawaiian, and 
when you are fluent enough to engage a text and translate if you choose, you experience a level 
of literacy, a way of seeing the world that teaches you about our kūpuna, past history, and the 
lives of those who came before you. You realize that this beauty and strength, this complexity 
and subtlety are not things that can be provided through your own language, English. Reading 
Hawaiian for me is a deeply historical engagement, because I realize our acts of reading can 
bring ways of seeing into the world that are not prevalent, Hawaiian and Pacific Island ways of 
seeing and being in the world, that can fulfill some purpose in our lives and perhaps the lives of 
others on the planet.

Ultimately, I decided to pursue a doctoral degree because I think that more Hawaiians need to 
have professional degrees so that we can better serve the needs of our community. I’ve always 
enjoyed learning, reading, and researching. Now I am learning different strategies for becoming 
a better writer and a better thinker and researcher.

My decision to pursue a doctoral degree away from home was purposeful. I wanted to go away, 
preferably to Boston, because that is where my sources are and the place where the people I 
am writing about (missionaries, ship captains, and several Hawaiians) lived. Just the other day 
I made a visit with my family to the Charlestown Naval Yard where a young Kaumuali‘i, the son 
of the ali‘i (chief) Kaumuali‘i of Kaua‘i worked in the purser’s office in 1816. The archives and 
museums that hold Hawaiian collections here in Massachusetts are numerous and amazing. I 
have easy access to these places because I have lived in this area for five years now as a Ph.D. 
student at Brandeis University. 
 
One of the most important things I have learned while studying Hawaiian literature and history 
is that discipline is expected of those who aspire to knowledge. One can see this when looking 
at mo‘olelo, pule (prayers), oli (chants), mo‘okūauhau (genealogy), ka‘ao (stories), etc., that have 
been passed down to us through writing and through oral traditions from our kūpuna. I wanted 
to get a degree that would put me through as rigorous and formal a training as I received while 
dedicating myself to learning Hawaiian. I wanted to get a degree that would honor that tradition 
of rigor. I saw the two as complimentary, rather than at odds with  
one another.  
 
My current research focuses on the trading vessels that brought the missionaries in to Hawai‘i 
between 1819-1823. I’m trying to provide a context for a particular story about the sale of a  
Hawaiian woman to a British ship captain, so I’m working to uncover the early connections 
between merchants and missionaries. I’ve done research in the Baker Business and Houghton

Photo: Noelani with advisors  
Jane Kamensky and David Engerman  
after she completed Comprehensive  

Exams, passing with distinction.
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Libraries at Harvard sifting through the papers of Boston based merchant houses and trying to 
get an idea of what the American-China-Northwest Coast-Sandwich Islands trade looked like. 
People expect that missionaries and merchants would necessarily have been at odds with one 
another, but I’m finding that the missionaries actually depended a lot upon commercial shipping 
during the first few years of their mission, and that these two groups shared many things  
in common.

The best part of finishing my doctorate is seeing the pages piling up. The best part of finishing 
is also knowing that I could figure out the process. I see the process as a collection of technical 
feats: researching in primary and secondary sources, reading, translating, creative imagining, 
crafting a narrative, writing, putting in footnotes, a bibliography, and editing. The biggest  
challenge to finishing is finding the inner strength to speak to yourself kindly and not beat 
yourself up for not doing everything right. The biggest challenge is to understand that you have 
kuleana (responsibility) to yourself to finish your work in the way that you envision it. It seems to 
me that Hawaiians today have a lot of kuleana, and that sometimes we take too much  
upon ourselves.

In my role as a professor at the University of Hawai‘i, one of my goals is to serve as a  
supportive mentor to Hawaiian students on campus. In my classes I will emphasize the impor-
tance of reading sources produced by the people we study. Primary source emphasis has been 
lacking in the area of Hawaiian history because the majority of historians studying Hawai‘i were 
not literate enough to read or interpret Hawaiian language sources. This emphasis on primary 
sources, will, I hope, revolutionize the way students and hopefully historians approach the study 
of Hawaiian history. Another one of my goals as a Hawaiian scholar and professor is to encour-
age my students to think of history as a creative endeavor, one that allows you to consider the 
choices and situations of people who lived in the past. I hope that in some ways we can think of 
history outside of the contours circumscribed by our present political situation, and in such an 
unencumbered and positive mode, we might be able to study sources with new eyes. Historical 
characters don’t follow a “script,” in the same way that real lives never do.

The Mellon-Hawai‘i Fellowship has helped me immensely because it provided me with an  
opportunity to work on my writing full-time and continue to stay with my family in Boston near 
my advisers. The mentorship component allowed me to bring my advisors to Hawai‘i so that 
they could experience Hawai‘i firsthand. This allowed them to understand some of the things I 
had described to them over the years about home, and what it was like to work from home.

Photo: (From left to right) Kekuhi  
Kanahele Frias, Lehua Yim, Noelani Arista, 

and ‘Ohukaniohi‘a Gon at the Native  
American Indigenous Studies Conference at 

Athens, Georgia, in 2008. All were all on a 
panel together, along with Mehana‘okala Hind 

and Ku‘ualoha Ho‘omanawanui.

Photo: Noelani speaking at Columbia University, The Institute for Comparative  
Literature and Society’s conference: “Comparing, Editing, Translating: Periodicals 

and Interdisciplinarity Today.” She was on a panel called “Public Discourse,  
Post-colonialism, Globalization, Comparativism.”

Photo: Noelani with Jessie Little Doe Baird’s family.  
Jessie is a Wampanoag linguist who is working on 

language reclamation programs for the  
Wampanoag and Pequot tribes.
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A Brighter Future 
By Kamanamaikalani Beamer, Ph.D.                                                                                         
Mellon-Hawai‘i Postdoctoral Fellow
My grandmother grew up in a time when Anglo-American educators referred to her as a ‘half-
caste,’ when many in her generation experienced the internal effects of the American occupation of 
Hawai‘i and were made to ‘feel shame,’ battling with a psychologically imposed inferiority complex 
about their Hawaiian-ness. She took those adversities and changed the realities of her time into a 
better and brighter future for those of my generation. It was realizations such as these that made 
me want to work harder and to give more to bring brighter days to Hawai‘i’s future. I knew one of 
the ways that I could do this was through furthering my education. —Kamana Beamer, 2008–2009 
Mellon-Hawai‘i Postdoctoral Fellow; grandson of Nona Beamer

I graduated from Kamehameha Schools in 1996. I did not attend Kamehameha until my junior 
year in high school and attended public schools on Kaua‘i, including Kapa‘a and Kala‘heo  
Elementary and Kaua‘i High and Intermediate, prior to being accepted at Kamehameha. I 
fondly remember Mrs. Kaohi at Kaua‘i High and Intermediate—she taught 7th grade social stud-
ies and all of her students left her class with a new appreciation for the world and ourselves. She 
had plenty aloha for each of us.

I remember having good teachers at each of the schools that I attended, but in truth I was not 
the best student in my younger years and did not really engage myself in academics until I 
enrolled in college.

I knew both of my great-grandparents who were native speakers of the Hawaiian language; 
however, I understood very little of the language that they spoke at the time I was a child. At 
Kamehameha I was able to enroll in Hawaiian language classes which provided me with a basic 
foundation in elementary Hawaiian. As a senior at Kamehameha I recall being enrolled in kumu 
(teacher) Holoua Stender’s ‘Ōlelo Hawai‘i course. I remember him sensing that I was not really 
applying myself and challenging me to work to learn our native tongue. He was an excellent 
teacher. 
 
At the University of Hawai‘i at Mānoa some of my Hawaiian language kumu were Kapā Olivera, 
Kealohamakua Wengeler, Kaleikoa Ka‘eo, Kekeka Solis, Noenoe Sliva, Puakea Nogelmeier, 
Laiana Wong, and Kalani Makekau-Whittaker. Each of these kumu were excellent teachers and 
they inspired me to continue in my language learning. 
 
I was very lucky to meet Anakala Eddie Ka‘anana on a Hawaiian language immersion trip where 
we made a connection. I used to be a limahana (volunteer) for him in work at his house and at 
the lo‘i (taro patch) at Ānuenue Hawaiian Language Immersion School in Pālolo. He was a  
native speaker and my relationship with him enabled me to have practical language use experi-
ence outside of the classroom. Anakala helped so many people and there are many students 
that he has touched. Appreciating the depth of the Hawaiian language and the importance of 
being able to experience the world through it, I continue to work on my fluency in the language 
with my wife, who also studied at the university. I am also a member of the band Kāmau, with 
whom I continue to work on Hawaiian language composition in my mele (songs). 
 
After I received my bachelors’ degrees in Hawaiian Studies and in Philosophy in 2002, my  
wahine (wife) Laua‘e and I moved to Hilo to spend time with my tūtū. At this time there was no

Photo: Kamana Beamer with his tūtū  
(grandmother), Nona Beamer.
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graduate program in Hawaiian Studies at the University of Hawai‘i at Mānoa, and I was  
considering the possibility of enrolling in the M.A. program at the University of Hawai‘i at Hilo 
in Hawaiian Studies. I took a few courses as an unclassified graduate student and soon found 
that my place was not in that particular program, which was focused primarily on  
language revitalization. 
 
While on Hawai‘i Island I was able to help my wife’s ‘ohana (family) in restoring their family lo‘i in 
Waipi‘o Valley. Laua‘e and I would drive down on weekends or whenever we had free time to ‘oki 
and huki the nāhelehele (cut and pull the weeds). The lo‘i had been overgrown by guava, jobe’s 
tears, and a dense forest of hō‘i‘o (large native fern, Athyrium). Armed with our cane knives 
and sickles we would hack at the brush until we began to find some of the old kuaūna (banks 
between wetland taro patches), then we would clear out the patch. It was not easy work but we 
really enjoyed ourselves; we felt our connection to the ‘āina (land). 
 
At night we would sit and talk with my tūtū for hours, and she would often reminisce on life, our 
family, and the integral position that education (both inside and outside of the academy) had 
taken in her life. I realized some of the critical struggles she faced as a Native Hawaiian woman 
in education. While at Barnard Women’s College in New York in the 1940s, she was enrolled in 
Anthropology and had wanted to study Hawaiian Anthropology. When the school administra-
tors denied the Hawaiian language as an official language of study and instead mandated her to 
take French or German, she simply left the program. 
 
She would go on to teach at the Kamehameha Schools integrating Hawaiian culture and arts 
into the curriculum, leaving a legacy through inspiring students to “speak up” and providing 
them a place to express their culture. She was recently awarded posthumously a University of 
Hawai‘i Regents’ Medal of Distinction for her work as an educator. Hearing her stories I could 
not help but feel like I had it relatively easier than she did. 
 
About that time I received word from a friend of mine about a research assistant position under 
Dr. Kaeo Duarte. I met with Dr. Duarte and soon was hired for the position. Having an  
interest in the intersections between land and culture I was impressed by the work of other 
Hawaiian scholars such as Kapa Oliveria, Kali Fermantez, and Carlos Andrade, who were in or 
had graduated from the geography department at the University of Hawai‘i at Mānoa. I enrolled 
in a master’s program in the department, and soon I had received my master’s degree under the 
mentorship of Dr. Kaeo Duarte and Dr. Brian Murton, who was the chair of my M.A.  
committee. 
 
When I considered enrolling in a doctoral program I took that decision very seriously. One criti-
cal issue that I had to consider was whether or not I should leave Hawai‘i to pursue my degree. 
Students are often warned by advisors not to receive a degree from the institution that one 
wishes to be later employed by, and being that Hawai‘i is my home, I considered going away for 
my Ph.D. work. There were two very critical reasons I chose to stay at home and enroll in the 
doctoral program in Geography at the University of Hawai‘i at Mānoa: the first was the health 
of my grandmother and my desire to be close to her as she was aging, and the second was that 
I wanted to be challenged by those who are actually writing about and studying Hawai‘i and 
Hawaiian subjects, something I was not sure I could get at other universities on the American 
continent.

Photo: Kamana as a keiki (child) with  
his tūtū at Kahala Beach Park.

Photo: Kamana and his wife Laua‘e  
Polinahe Beamer cutting and cleaning a  

variety of Hawaiian taro in preparation to 
replant the huli (portion of kalo plant that is 

replanted in the lo‘i) in a recently restored lo‘i.
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I am most pleased with my decision to pursue my Ph.D. in Geography at UH Mānoa. I was able 
to work with distinguished Hawaiian scholars such as Dr. Jon Osorio and Dr. Kaeo Duarte, and 
my committee was also composed of Dr. Brian Murton, a prominent Maori historical 
geographer who has worked on land tenure research in Aotearoa (New Zealand), as well as  
Dr. Ev Wingert, who has spent years working on cartographic issues and Hawaiian mapping 
initiatives. The chair of my committee was Dr. Jon Goss, a noted British scholar who is now the 
Dean of the Honors Program at UH Mānoa.

Another advantage of studying at UH Mānoa was that many of my peers in graduate school 
were interested in similar issues. Networking with peers enrolled in other departments at the 
university allowed me to stay on the cutting edge of Hawaiian research. The discussions with my 
peers were, in many ways, educational experiences which were as valuable to me as the more 
formal portions of my program. 
 
In the third year of my program I became the inaugural recipient of the ‘Ōiwi Ake Akamai 
Dissertation Fellowship, which provided me with the funding to focus on and complete my 
dissertation in one year. The fellowship also allowed me to travel to the United Kingdom where 
I lectured at The Royal Holloway University of London on my work and conducted research for 
my dissertation at the Royal Archives and the National Archives of the United Kingdom.  
Ironically, my decision to stay home enabled me to travel across the globe.

I received my Ph.D. in Geography in August of 2008. This was somewhat bittersweet for me, 
as my tūtū had passed away a few months prior to my defense. I had so much wanted her to be 
there. When I last visited her in the hospital, I told her I had completed my dissertation draft and 
only needed to defend it with my committee. I could see she was proud of me as she said to me, 
“Maika‘i no!” (excellent work!) I stayed with her for a few hours that day holding her hand as we 
spoke of many things.

 
 
 
 
 
 
 
 
 
 
 
 
 
My goals as a scholar are very much related to my goals as a Hawaiian. As a Hawaiian, I want to 
provide work that is valuable for today and that can be used by those who come after me. As 
an academic I want to provide new forms of analysis and theoretical ways of looking at Hawaiian 
history and geography that might provide insight into our past while offering possibilities for our 
future.

Photo: Kamana burning a dried lo‘i while  
clearing land in Waipi‘o Valley.

Photo: Kamana with his Ph.D. committee  
following the successful defense of his dissertation.  

(From left to right) Dr. T. Kaeo Duarte, Dr. Jon Kamakawiwo‘ole 
Osorio, Dr. Brian Murton, Kamana Beamer,  

Dr. Ev Wingert, and Dr. Jon Goss.

Photo: Nona Beamer,  
Kamana’s tūtū  
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Geography is an important discipline which bridges together the often divided continents of 
theory, people, and place. I am proud of my accomplishments in the academy, but my  
knowledge is not exhausted by my degree, nor will I allow the scope of the questions that I want 
to address to be limited by narrowly conceived boundaries between academic disciplines. 
 
On a global scale I am interested in the histories of concepts such as nationalism, colonialism, 
and nation-states, with a particular interest in how these concepts are grappled with by  
indigenous societies. I am very interested in how peoples’ conceptions of place and nature  
affect their relationships to the world around them and their constructions of landscape. I am 
very much concerned with explaining and interpreting human agency in historical analysis, 
particularly in regards to the colonial experiences of indigenous peoples. I also plan to continue 
to advocate for Hawaiian and indigenous rights in both my work and lifestyle as a scholar. I hope 
to teach at the undergraduate and graduate levels and to work closely with graduate students 
who share similar interests. 
 
Once in a university setting I would like to acquire funding to enable a group of graduate 
students to focus on Hawaiian land claims. Ideally, I would advise a group of graduate students 
whose focus would be land transfers Post-1893. I would like to acquire funding to hire gradu-
ate assistants who will write their thesis as a result of this research and work on publishing their 
materials in peer reviewed journals. I would also like to acquire funding to provide for a group of 
students to travel to the United Kingdom National Archives and digitize selected highly  
important original source documents in regards to Pacific and Hawaiian history, culture, and 
politics so that these documents can be accessed by scholars and also be provided to Hawaiian 
and Pacific communities.

I am currently revising a book manuscript and am in discussion with a university press  
acquisitions editor. My book is on the Hawaiian Kingdom Ali‘i (Native Hawaiian nobles) and 
Land Tenure System and the changes that took place to the land system following the United 
States-supported illegal overthrow of the Hawaiian monarchy in 1893.

I would also like to be a part of research that provides support to Hawaiian kalo farming  
communities. In particular I would like to partner with researchers or to design research which 
focuses on working with Hawaiian communities to find out the needs of kalo (taro) farmers and 
what the university can do to support non-GMO (genetically modified organism) ways to kokua 
(help) them as they face decreasing taro yields due to diseases such as “pocket rot” and  
“leaf-blight.”

When I have the opportunity, I help my wife’s family in their lo‘i in Waipi‘o. The family has 
restored 14 lo‘i that had been overgrown. It’s amazing to see the transformation from weeds to 
kalo and to hear the water flow as it runs down the ‘auwai (irrigation channels).

Photo: Kamana discussing restoration issues 
with his family in the lo‘i in Waipi‘o Valley. 

(From left to right) Aunty Laenette Hudgins, 
Kamana Beamer, kūpuna (Hawaiian elder) 
“Elaine” Leina‘ala Loo, and mother-in-law 

Denise Puana‘ala Murphy.
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For the Children of Hawai‘i 
By Nanette Nālani Sing  
Mellon-Hawai‘i Doctoral Fellow
I chose to become a teacher because I love children and wanted to make a positive impact on their 
lives. Growing up in Kaimuki, I would play school with my younger sister under my grandfather’s 
mango tree. My aunty gave me a wooden chalkboard that had folding legs and a chalk rail to hold 
the chalk. I would look for the longest stick in the yard to use as a pointer when I taught my sister. 
Those were the ‘good old hana-bata days’! (Hana-bata is a local term used to describe a runny nose, 
which is often seen on the faces of young children.) —Nanette Nālani Sing, 2008—2009 Doctoral 
Fellow 
 
I grew up on the Island of O‘ahu in Kaimuki. Although I did not know anyone in my family who 
was a teacher, my second grade teacher, Ms. O’Donald, was truly an inspiration. I remember 
wanting to be just like her. She was very kind and nurturing and let us bring to school things 
from home for “show and tell.”

When I entered the fourth grade, I was accepted to The Kamehameha Schools, Kapalama 
Campus. One of my fondest memories from elementary school at Kamehameha was having 
Mrs. Caroline Curtis come into our classroom to tell us Hawaiian legends. I remember looking 
forward to her storytelling, as she had a way of making the characters seem so real that I often 
felt like I was part of the story. She must have been about 70 years old, and she was petite in 
stature with short white hair and eyeglasses.

As a student, I always enjoyed the fine arts. In fact, it was at Kamehameha that I learned how 
to play the piano and ‘ukulele; two instruments that I still play to this day. As I grew older and 
entered high school, I was introduced to many sports and was privileged to have the finest 
teachers and state of the art facilities to enhance my curriculum and instruction. I recall special 
events like the Song Contest, attending football games at the Honolulu Stadium, and marching 
in parades as an R.O.T.C. Sponsor. Looking back, I feel very blessed to have had such rewarding 
experiences. Perhaps what is most memorable is the pride in my Hawaiian culture and heritage 
that I developed over the years at Kamehameha. The values instilled in me at home as a child 
and the values I learned at school were so closely connected—which is what molded me into the 
person I have become. 
 
I first started learning Hawaiian at home. My mom and dad used phrases or words that quickly 
became part of my daily vocabulary and impacted my behaviors, attitudes, and  
upbringing. While at Kamehameha School, the Hawaiian language was formally introduced into 
the curriculum in grade 4. I remember having a tablet with Hawaiian words and phrases that we 
used regularly. I also became motivated to learn more about Hawaiian language when I started 
dancing hula at the age of eleven. My kumu hula (hula teacher), Rose Joshua, was an inspiration 
and role model. Her methods of teaching were rigorous, yet nurturing. She inspired me as a hula 
dancer and elevated my interest to pursue the language. Later, to enhance my language skills, I 
enrolled in a Hawaiian Language class at the University of Hawai‘i at Hilo. 
 
One of the most rewarding experiences in my professional career was working with kūpuna. As 
the first Hawaiian Studies Resource Teacher on the Island of Hawai‘i in the early 1980’s, I was 
privileged to learn about the Hawaiian language by engaging in conversation with kūpuna. My 
position was part of the statewide Hawaiian Studies Program (also referred to as the Kupuna 
Program). My primary duty was working with the kūpuna and teachers in twenty-three 

Photo: Nanette Nālani Sing celebrating  
Dr. Seuss’s birthday as Kea‘au  

Elementary School’s Principal.
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elementary schools to support implementation of the new Hawaiian Studies Curriculum Guide. I 
also worked closely with school principals and State personnel to monitor program implementa-
tion and evaluation. Several other resource teachers were hired after me to continue to provide 
support to the schools and kūpuna. 
 
I believe it is our kuleana to perpetuate the Hawaiian culture and language for our children and 
future generations to come. We are so blessed to live in an island community that is steeped in 
culture, tradition, and values that define who we are as a people. Therefore, it is important for 
Hawaiian cultural values and relevant instructional practices and assessments to be integrated 
into public school curriculum and instruction. Learning needs to be culturally-based, meaning-
ful, and relevant, so children develop knowledge and skills.

As an educator working in Hawai‘i’s public schools for nearly three decades, I have seen many 
curriculum programs come and go over the years. What I have learned is that our local children 
learn best through a combination of teaching methods that incorporate “hands-on” instruction 
and group interaction, and that provide opportunities for students to demonstrate their learning 
through a variety of modes. One of the most effective ways to assess what a child has learned 
is to have them teach others. It is that step of applying knowledge and skills that demonstrates 
understanding.

One of the most rewarding aspects of being a teacher is in knowing that you have made a  
positive difference in the life of a child.

Pursuing my doctoral degree was a personal goal that I set for myself nearly twenty years ago 
while I was in Oregon, working on my master’s degree. At the time, my own children were very 
young and the timing was not right, so I decided to wait and work on my career instead. I moved 
from teaching to administration upon my return to Hilo and worked as a vice principal and 
principal at Pahoa Elementary and Kea‘au Elementary Schools for fourteen years. Although my 
career was successful, I never lost sight of my dream to pursue a doctoral degree.

Therefore, in 2005, I decided it was time to start my journey and enrolled in the Ph.D. Program 
for Educational Administration at Union Institute and University located in Cincinnati, Ohio. I 
chose a distance-learning program with low-residency requirements so that I did not have to re-
locate to the Mainland to complete my degree. Instead, I was able to complete my coursework 
while continuing to work in Hawai‘i. 
 
My academic work has an interdisciplinary focus on educational leadership and culture. I believe 
that my work will have a positive impact on the State of Hawai‘i Department of Education,  
especially for principals and for New Principal Training Programs. As a former elementary 
school principal, I am able to integrate my experiences and the knowledge I have gained from 
completing my dissertation into the work I do with school principals. 
 
As the landscape of education is changing, the demands on principals are increasing. It is a criti-
cal time in education to examine leadership priorities and values that impact decision-making 
and school climate. Since Native Hawaiian cultural values are embedded in the lifestyle of many 
children and families in Hawai‘i, educational leaders must acknowledge these strengths and elicit 
ways to incorporate these values into the educational experience for students in schools. My 
research study addresses these issues and focuses on integrating Native Hawaiian cultural values 
into leadership practices to improve schools and sustain leadership for the future. I am already 

Photo: Nālani (in center in green and  
white shirt) with her ‘ohana at  

Thanksgiving in November 2008.
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sharing aspects of my work with other professionals in my field via presentations at conferences 
and plan to continue sharing my work with school principals via workshops. 
 
My research is also directly related to my job as a School Renewal Specialist, since the schools 
I work with have a high percentage of Native Hawaiian children. One of the programs I work 
with is the KAHUA Program, which is a New Teacher Induction-Mentoring Program. I integrate 
cultural activities and traditional practices into teacher trainings, meetings, and events to intro-
duce them to the Hawaiian culture and language. I also teach Hawaiian chants, songs, phrases, 
and concepts, and share instructional strategies that are culturally-based and appeal to our local 
students.

 
One of my goals once I have earned my Ph.D. is to continue writing and author some  
publications. I would like to focus my writing on leadership and utilize my dissertation work as 
the foundation for my writing. I also hope to share my dissertation work by presenting at  
conferences in the state, nationally, and internationally.

I am truly honored and blessed to be a Mellon-Hawai‘i Fellow this year. This fellowship has  
afforded me “quality time” for one year to reflect, think, and write my dissertation. Being a  
fellow has also allowed me to share my research study with a larger audience beyond the  
Department of Education and to present my work at conferences. This award is a significant 
honor for me, because my work is being recognized by other professionals in the field and I 
have been given opportunities to share my knowledge and meet other professionals from all 
walks of life. Working collaboratively with my mentor, Dr. Dyanne Affonso has been a  
highlight of this experience. Her wisdom, guidance, support, and feedback contributed to the 
new knowledge I have acquired on this journey. This memorable experience and exposure was 
made possible by the Mellon-Hawai‘i Fellowship, and for this I am truly grateful.

Photo: Nālani on an excursion to Volcano with new 
teachers and KAHUA Program staff. 

Photo: Nālani celebrating Mother’s Day with her 
‘ohana at Nani Mau Gardens in Hilo.

Photo: Nālani walking the Great Wall of China  
in summer 2005.
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Finding a Sense of Purpose 
By Kathleen Kawelu, Ph.D.   
Mellon-Hawai‘i Postdoctoral Fellow
As a child, I attended Keaukaha Elementary School in Hilo. My school provided a nurturing 
environment where you knew all the staff people, who were your uncles and aunties in the com-
munity. Many of the teachers had been at the school for years, and your classmates were either 
family or the children of long-time family friends. 
 
In the seventh grade I was fortunate enough to be accepted into The Kamehameha Schools, 
where I boarded for six years. I have fond memories of my time at the Kapālama Campus, which 
understandably was tough in the first years for a young girl away from home. But I wasn’t alone, 
and the other boarders and I, who were experiencing the same homesickness, grew to be very 
close. Some of my closest relationships today are the friends I made boarding at Kamehameha. 
Living away from home we learned to be independent, washing our own laundry, managing our 
own spending money, completing daily and weekly dorm jobs, and managing our time. We also 
learned to be creative with our free time. After school and on the weekends, when we weren’t 
involved in athletics, we came up with goofy activities to occupy our time, good clean fun that 
seems so innocent and naive now.

I also remember the kindness and support of the faculty and staff there. I was lucky to have 
great dorm advisors like Mrs. Peloso and Mrs. Lake who acted as surrogate moms, both disci-
plining and caring for me. I also appreciate those teachers who challenged me, like my chem-
istry teacher Mr. Kim, who was so knowledgeable and passionate about his discipline it made 
me want to excel. My history teachers were also influential, for they showed me a world beyond 
Hawai‘i.

I’ve been interested in different cultures most of my life. As an elementary school student I was 
fascinated by Egypt. One of my teachers at Keaukaha Elementary had our class do research 
papers, and I did one on the pyramids of Egypt. Their methods of construction, their associated 
gods, and the beliefs of the Egyptians greatly interested me. In high school at Kamehameha 
I had great history teachers who introduced me to the pasts of people around the world and 
within the United States. I was struck by the parallels between the history of the Hawaiian 
people and the history of Native Americans and of African Americans.

With an interest in history and culture I entered Beloit College in Wisconsin. The emphasis in 
the Beloit History Department was on European and American history, but I was more inter-
ested in exploring the histories of cultures beyond that focus. So I chose to study anthropology. 
My anthropology professors taught me about cultures throughout the Americas, Africa, as well 
as the South Pacific. However, it wasn’t until my senior year of college that I began looking at 
my own culture anthropologically. 
 
To be honest, my motivation for seeking a doctoral degree was not driven by some grand plan. 
I simply enjoyed learning and I wasn’t quite ready to move back home. I knew I would eventually 
move back to the islands, but I wanted to see what else was out there in the world. Looking back 
I realize how naive my decision was, and I would suggest anyone looking into graduate school 
should have a better reason for entering into academia than my own.

Photo: Kathleen Kawelu visiting the  
San Francisco Zoo in the fall of 2007.
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I think one of my challenges in finishing my degree stemmed from the fact that I did not have a 
greater purpose for being in graduate school. As someone who grew up in Hawai‘i, where being 
a part of a larger community is important, I struggled with the isolation of graduate school. The 
process of obtaining my degree seemed self-serving, and I struggled to make my degree and 
dissertation relevant to the communities who helped to give me the educational opportunity to 
attend graduate school. Once I found a research topic that gave me a sense of purpose and a way 
of giving back to those communities, I was able to complete my degree in a timely fashion.

I was first motivated to learn Hawaiian as a means of satisfying my language requirement in  
graduate school at UC Berkeley. By that time I had focused my studies within Hawai‘i and so  
learning the Hawaiian language was the obvious choice. I was dismayed to hear that my decision 
to use Hawaiian to fulfill my language requirement was initially questioned by some of the  
anthropology faculty, but other faculty members recognized the importance of Hawaiian and 
agreed that I should be able to use this language to fulfill my requirement. 
 
I didn’t grow up hearing as much Hawaiian as I hear today. I never heard my Grandpa Hiram speak 
Hawaiian, and I only learned that he spoke it fluently when my brother happened to walk in on him 
and his sister speaking in his hospital room just prior to his passing. It’s unfortunate my Grandpa 
felt he could not speak or teach Hawaiian to his grandchildren, but I’m glad our people don’t have 
to carry that burden any longer.

It’s been ten years since I took my first intensive language course at UH Hilo, and prior to  
moving home in the fall of 2007, I hadn’t had many opportunities to speak the language regularly. 
However, now that I’m back home in Hilo, in an environment where the language is flourishing, I’m 
looking forward to reintroducing myself to the language.

My current research looks at the politics of Hawaiian archaeology and the relationships between 
archaeologists working in Hawai‘i and the people whose history is often the subject of  
archaeological inquiry in the islands, namely Hawaiian descendants. The last 30 years of Hawaiian 
archaeology have been volatile, and I’m interested in this sociopolitical history and the present-day 
consequences of this past.

The character of archaeological inquiry changed in the 1960s and 1970s with the rapid increase 
in land development and the simultaneous advancement of historic preservation laws meant to 
protect cultural and historical sites on the landscape. This increase in the amount of archaeological 
work being done, as a result of legal mandates, created a perceived association between develop-
ment and archaeology; one in which the discipline and its practitioners were viewed not as tools for 
preservation, but as harbingers of development, loss of land, site destruction, and  
burial desecration. 
 
My desire is to improve the way archaeology is practiced in Hawai‘i, so the communities who 
seek to perpetuate and preserve Hawaiian culture can work together to create a more sustainable 
home—in which responsible development can occur, but not at the expense of our culture, our 
past, or our future. 
 
For the last two years I’ve also participated in a collaborative research project along the Leeward 
Coast of Kohala directed by Patrick Kirch of UC Berkeley. The project includes archaeologists, 
demographers, geochemists, and ecologists. Our archaeological team has focused on the 
 

Photo: Kathleen recording a slab lined  
hearth in a rectangular enclosure,  

Leeward Kohala, June 2007.
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spatial, temporal, and structural arrangement of residential sites primarily along the coast, but 
also in the cooler uplands. 
 
The habitation structures we are investigating along the leeward Kohala Coast have been used 
as far back as the 1400s. These cultural sites have been occupied by people making use of the 
coastal resources in distant times and in modern times as well, as evidenced by the midden, or 
the waste products of day-to-day life such as shell and fish bone, revealed during excavation. 
The long-range goal for this work, in collaboration with researchers in other disciplines, is to 
understand how resource use, population, and cultural systems interacted to develop into the 
stratified social structure that characterized Hawaiian culture in the late 1700s.

In terms of the rapid development of land in Hawai‘i, archaeology has become quite relevant 
to Hawaiian communities. Archaeology can serve as one means of protecting sites, although 
working toward protecting large-scale landscapes and places is a goal that archaeologists and 
Hawaiians can’t achieve alone. That is why having like-minded individuals on the County  
Planning Commissions, Department of Land and Natural Resources, Hawai‘i State Legislature, 
and elsewhere is essential to making change happen.

I feel my work has great potential to change the way archaeology is practiced in the islands, 
particularly when I help to train local archaeologists to participate in the discipline. When our 
Anthropology Department at UHH is able to create a master’s program, I think we’ll directly 
have an effect on the demographic make-up of practicing archaeologists, thus changing the  
perspectives and understandings of those archaeologists working in Hawai‘i, who may be more 
attuned to the dynamic history in which archaeology is currently practiced. I believe an invest-
ment in the place and people where archaeology is practiced is essential, and training Hawaiian 
and other local archaeologists is one step in achieving such an invested and committed  
archaeologist. Not only is there great potential to inculcate a more academically aware  
archaeologist, but a more culturally aware and attuned practitioner as well. An archaeologist 
who is both academically and culturally trained will be a great achievement.

One of my primary goals is to assist the next generation of Hawaiians in whatever way I can, 
whether or not they choose to seek a post-high school education. Not everyone wants to be an 
academic, and I believe we need Hawaiians in many different fields, in various positions, in order 
to promote Hawaiian ways of viewing and operating in the world. In terms of my academic goals 
I want to see more Hawaiians and local people in general in the field of archaeology. I not only 
want to see Hawaiians in archaeology, but also in decision-making positions where their actions 
can have a greater impact on the future of our islands.

The best part about finishing my degree has been moving back home, rejoining those  
communities I’ve been away from for so long, and having the opportunity to positively con-
tribute to my communities. Since moving back home I have been more involved in helping my 
mom, Luana Kawelu, run the Merrie Monarch Festival, which takes place in Hilo every spring. 
My family has been involved with the festival since my grandmother, Dottie Thompson, volun-
teered to run it in 1968. Five years ago my grandmother handed down this responsibility to  
my mother. 
 
I feel honored to be a part of the first cohort of Mellon-Hawai‘i scholars and to be included with 
such engaged Hawaiians. Having received my graduate degree from a university outside

Photo: Kathleen celebrating her  
graduation with her mother, Luana Kawelu, 

and her graduate advisor, Dr. Patrick V. Kirch, 
in May 2007, Berkeley, California.
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the islands, I did not readily have opportunities to interact with other Hawaiian scholars at my 
home institution. So I appreciate having this opportunity to establish relationships with other 
Hawaiians working to improve Hawaiian scholarship and scholarship in general. I would like to 
thank The Kohala Center, the Andrew W. Mellon Foundation, and Kamehameha Schools for 
recognizing the need for Hawaiian perspectives in academia, and for creating opportunities for 
Hawaiians to obtain and succeed in positions where we can mentor others.

The Mellon Hawai‘i Fellowship has provided me with an opportunity to work on my book 
manuscript, which will not only make my research available to an interested public, but will also 
contribute to securing tenure in my academic career. My appreciation for those individuals and 
institutions that had the insight to create such a fellowship is great, and I hope my future actions 
will express my aloha more than my words can.

Photo: 2008 Leeward Kohala field crew. 
(Front row from left to right) B. Gunn,  

A. Brown-Rubiero, L. Richards, and  
K. Spurgeon. (Back row from left to right)  

D. Smith, A. DiMaccio, K. Kawelu,  
J. Field, and R. Connors.
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Cohort 2: Academic Year 2009–2010

The induction ceremony for the 2009–2010 Mellon-Hawai‘i Fellows in Kona in November 2009.  
 

From left to right: 
 

Karin Ingersoll, Postdoctoral Fellow, Ph.D. in Political Science from the University of Hawai‘i at Mānoa;  
 

Ku‘ualoha Ho‘omanawanui, Postdoctoral Fellow, Ph.D. in English from the University of Hawai‘i at Mānoa;  
 

Kauanoe Kamanā, Doctoral Fellow, Ph.D. candidate at the College of Hawaiian Language at the University of Hawai‘i at Hilo.
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The Importance of Hawaiian Literature  
By Ku‘ualoha Ho‘omanawanui, Ph.D.                                                                                                                   
Mellon-Hawai‘i Postdoctoral Fellow
The Mellon-Hawai‘i Fellowship is an acknowledgement of my tūtū ’s knowledge and influence on 
my life, my studies, and my career. Even though she has long passed into the next world, this honor 
is something I know belongs to her and my other kūpuna as well, since my accomplishments are not 
possible without them. —Ku‘ualoha Ho‘omanawanui, 2009–2010 Mellon-Hawai‘i Postdoctoral 
Fellow

My first school was the Nazarene Preschool in Kailua, O‘ahu. I remember being impressed with 
learning colors, numbers, and shapes. I attended Windward Preparatory Academy from  
kindergarten through second grade, Enchanted Lake Elementary for part of grade 3, then 
Kapa‘a Elementary on Kaua‘i from grades 3-6, then Kapa‘a Intermediate and High School. My 
first memories of school were a place of fun, excitement, and learning. These positive feelings 
dissipated by middle school, resulting in me dropping out of high school in my senior year, 
which is not an uncommon occurrence for many Hawaiian students in public schools across 
Hawai‘i. This is one of the reasons I am so passionate about education for Hawaiian students.

I dropped out because I was completely bored and found the whole concept of “school”  
irrelevant to my life. I had my first clue that education was important when my dad sat me down 
and said, “You want to be treated like an adult and make adult decisions? Fine. Get a job and 
pay me rent or get out. Your other option is to go to school (community college).” I enrolled 
in community college and never looked back. It was a completely different environment, one 
where learning was fun and social standing and peer pressure were not based on what clothes 
you wore, but about how you excelled—in other words, what school should be about. 
 
It makes me sad to think that students and schools are still struggling with the idea of relevant 
learning and that students don’t have the same kinds of opportunities in high school that they 
have in college, at least in Hawai‘i, where there is an unspoken pressure to not succeed in school 
or demonstrate intellect. This needs to change. We need to remind Hawaiian kids that our 
ancestors prized intelligence as a respectable skill. In traditional Hawaiian culture, demonstrating 
intelligence was important to the success of the individual, family, and greater community. 
 
I credit all my English teachers, from elementary school through college, for sparking my inter-
est in literature. My most memorable teachers from Kapa‘a High School are Mrs. Muriel Nishi 
and Mrs. “Joey” Sokei, but there were others, too. At UH Mānoa, Dr. Cristina Bacchilega’s “Oral 
Traditions” class influenced me to focus on Hawaiian literature. This class included a project to 
collect stories from a specific culture and place. Of course, I picked Hawaiian culture and Kaua‘i, 
drawing stories from my family and from my own experience more than from stories in books. 
 
My tūtū Sarah Poni‘ala Kakelaka Meyer had the greatest influence on my decision to pursue 
the study of Hawaiian literature, because of the many stories she passed on to us when we were 
young. She was a special education teacher in the 1950s and one of the first teachers in the 
DOE’s Kupuna program when it started in the 1970s. She was a natural storyteller and educator, 
and she has had a profound influence on my life, my career, and my interests. 
 
My tūtū Sarah was a manaleo, as were many ‘ohana (family) and friends of her generation and 
older. I grew up hearing Hawaiian spoken around me, usually when the kūpuna didn’t want us 
little ones to know what they were talking about or because they were so relaxed around each

Photo: Ku‘ualoha o‘omanawanui (on far right) 
poses with all of her female cousins.

Photo: Ku‘ualoha (seated with blue cap) with 
her students at a Na Pua No‘eau workshop on 

 art, literacy, and environment. The class was 
held at Waipa, Kaua‘i, a Kamehameha  

Schools kalo farm/garden project.
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other, they just naturally slipped into their first language. When I went to UH Mānoa and had 
to choose a language as part of my studies, I naturally chose Hawaiian. I relished my time with 
my tūtū during those years, learning and speaking outside of the classroom in a natural environ-
ment at home. I still struggle with Hawaiian, but I keep persevering because the language was 
important to them, and by continuing it, I keep their legacy and mana (spirit) alive.

I decided to pursue a Ph.D. because I knew early on I wanted to teach at the university level. 
There are few opportunities to teach Hawaiian literature at other levels in the educational 
system here. Hawaiian literature is still devalued as a “legitimate” literature by many, even by 
Hawaiians. The university seemed the appropriate level at which to try to systematically change 
this misperception. 
 
The best part about finishing my Ph.D. is to be able to walk around without all that research 
in my head, feeling like a geek and disconnected from reality. People would ask me, “How are 
you?” And I’d respond with some random fact about my dissertation topic…definitely geeky! 
The biggest challenge about finishing my degree was meeting the deadline with all my t’s 
crossed and i’s dotted and forms filled out.

I love to do research. My current book project asks the basic question, “What does an  
indigenous literary analysis of native literature look like?” My book will elucidate cultural lessons 
and values contained within traditional literature which are still valuable and applicable to Native 
Hawaiian culture today. By extension, these lessons and values are of broader significance in 
Hawai‘i and throughout the world.

Because there are so few people working on Hawaiian literature in a serious research  
capacity, my work is definitely contributing to how Hawaiian literature is understood and to 
why it is important to understand. Here is one example of what I mean: I’ve talked to Hawaiian 
women in domestic violence programs, teen drug rehabilitation programs, foster care programs, 
and those who have attempted suicide and been locked up in the mental hospital about the  
lessons we can learn about mana wahine (“female power”) and Hawaiian literature. The  
character Hi‘iaka overcame all obstacles with her ‘ike (intelligence) and leo (voice)—not with 
guns nor any other means of protection. Our stories demonstrate that we are beautiful,  
intelligent, life-loving people who have been led astray by Western colonization, and we need 
only be reminded of that to begin to set ourselves on a better path. I know these talks I have 
given have changed lives.

Here is another example: I just gave a presentation at the Halauaola Hula Conference about the 
Pele and Hi‘iaka Literature Archive. I spoke about why it is important for cultural practitioners to 
delve into the cultural knowledge contained in the literature, in order to have a more  
well-rounded perspective on where specific hula come from and what they mean. People who 
attend my talks come back to me again and again because they have taken what I said to heart 
and find value in it. Some of them sign up for my classes. And they look beyond what they 
thought they knew and uncover more, which is the point.

My heart belongs to Kaua‘i and to education of Hawaiians. I do what I can to help out the 
Kawaikini Hawaiian Immersion Charter School on Kaua‘i. I am also working to develop 
curriculum for PALS, a place-based afterschool literacy program serving public elementary 
schools on the leeward coast of O‘ahu. This curriculum is focused on place-based learning and

Photo: Ku‘ualoha hiking Nounou Trail,  
located just behind the house where  

she grew up in Wailua, Kaua‘i.
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involves other community entities, such as Hoa ‘Āina o Makaha Farm, Ka‘ala (taro) Farms, the 
Polynesian Voyaging Society, and other community groups. The idea is to get the students to 
connect literacy and school to their place—literally—to the place they come from. I lead a  
session once a month at Ma‘ili Elementary, as part of this program.

I also work with ‘Ōiwi: A Native Hawaiian Journal. I first became involved when the founding 
editor, Mahealani Dudoit, asked me for help. We two were the only Hawaiians we knew who 
were interested in literature and writing. Mahealani had the idea to start a journal after sitting 
on a panel of writers at the 1996 MELUS (Multi-Ethnic Literatures of the US) conference in 
Honolulu. She worried that if Hawaiians didn’t promote our literature, then who would? I was 
and remain a staunch and enthusiastic supporter of this concept and of ‘Ōiwi.

We began soliciting materials for the journal by posting announcements, flyers, and e-mails, but 
we didn’t get a big response. We realized then that promoting literature in the Hawaiian  
community requires face-to-face contact and establishing relationships in order to be  
successful. Thereafter, we focused on asking people we knew in person for their work or to  
recommend others we could talk to. This approach worked much better. Now that we have 
been established for a time, it has been easier to elicit positive responses to general calls 
through announcements and flyers, and more people send us their work directly.

When Mahealani unexpectedly passed away in 2002, I was nominated by the Board of Directors 
to take over as chief editor, a position I’ve held ever since. This is very important work, because 
‘Ōiwi is one of the only organized entities working to promote Hawaiian literature and  
culturally-based literacy in the Hawaiian community. Aside from the journal, we now have the 
Wayne Kaumuali‘i Westlake poetry monograph series, and we will soon be launching an  
occasional series of scholarly articles.

The Mellon-Hawai‘i Fellowship is a significant honor for me for several reasons. First, it is a 
validation of my work within the Hawaiian and greater scholarly community. The fellowship also 
validates the importance of Hawaiian literature. It is a personal achievement. And it is something 
I know belongs to my tūtū and to my other kūpuna as well, for my accomplishments are not 
possible without them. Mahalo to The Kohala Center and to the other sponsors of this  
fellowship for the opportunity to “geek out” this year and delve back into my research!

Photo: Ku‘ualoha signs her book after reading  
from her work at a 2007 event celebrating Women’s 

History Month.

Photo: Ku‘ualoha prepares fish for her  
birthday celebration.

Photo: Ku‘ualoha communicates wirelessly in  
Casablanca in July 2009. She stopped in Casablanca 
on her way home from Spain, where she was enrolled 

in a summer institute for Decolonial Knowledges 
sponsored by Duke University and UC Berkeley.
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Anchored Within the Ocean  
By Karin Na‘auali‘i Amimoto Ingersoll, Ph.D.                                                                                                                   
Mellon-Hawai‘i Postdoctoral Fellow
My family and the informal education they instilled in me have helped to keep me anchored 
within the ocean, connecting me to my identity as a contemporary Hawaiian. As a child, my 
grandmother’s sister would take me and all the other grandchildren out crabbing and torch  
fishing under the moon in Maunalua Bay, and my parents would dedicate weekends to  
experiencing the beach. When my interests moved from net fishing and body boarding to 
surfing and diving, I would ride my skateboard or catch the bus to the beach whenever I had a 
free moment. I hated being out of the ocean because it offered me a continual reminder of who 
I was in the midst of my rigorous academic endeavors. I came to find, however, that the ocean 
was more than a place of spiritual refuge—it was also the place that taught me how to navigate 
through an ever evolving and challenging life.

I attended Kahala Elementary on O‘ahu, and then Holy Nativity School for fourth through sixth 
grade. In seventh grade, I transferred to Punahou. It was there, in middle school, that I was first 
confronted with the perceived conflict between my unremitting love of being in the ocean and 
my desire to “succeed” and “progress” in this society. My personal relationship with the ocean 
has always been profound, yet I never believed the ocean could also offer me an intellectual 
means of progression. I had bought into the dominant narrative that surfing and other ocean 
activities were purely recreational and should not be overindulged lest one succumb to a life of 
laziness and disrespectability.

I attended Brown University for college, where I was exposed to many diverse cultures. This 
encouraged me to double major in history and international relations. I wanted to become an 
international human rights lawyer, so in 1999, I entered the double M.A. and J.D. program at the 
University of Hawai‘i at Mānoa. During my first year in the graduate Political Science program, 
I worked with several brilliant professors, including Michael J. Shapiro, my mentor for this fel-
lowship. I soon realized that my passion was not in pursuing justice and self-determination for 
peoples through the law, but rather through writing and the exploration of ideas. I completed 
my M.A. and decided not to enter the law program, but I was still uncertain about my career 
path. Ironically, it was the ocean which guided me back into academia and what I consider to be 
the most intellectually stimulating years of my life. 
 
In 2002, I accepted a dream summer position as a surf guide for a surf camp in Sāmoa on the 
island of Upolu. During this program, I realized that my surfing community has had a profound 
impact on indigenous communities throughout Oceania. I began to see underlying political, so-
cial, and ethical issues emerging from my surf fantasy—a fantasy that has been glossed over by 
surfing magazines, advertisements, and by the surf tourism industry. I began to see the impacts 
that our desire to ride waves has had on the island locales which surfers seek out to indulge their 
surf fantasies. Despite our perceived identities as organic beings, we are neither innocent nor 
benign voyagers, a truth which illuminates how our experiences and our practices often escape 
our intentions and philosophies. I realized that we are no longer merely a community of anti-
establishment thrill-seekers; we are now also a group of international, neocolonial capitalists. 
 
I began to reflect on the impacts that the surf tourism industry might be having in Hawai‘i, and 
I wondered how surf tourism was affecting Kānaka Maoli (the Hawaiian people). I asked myself 
how the surf industry plays a part in the neocolonial domination in Hawai‘i. And, more

Photo: Karin Ingersoll (left) and sister, Kina at 
the beach at Maunalua Bay, O‘ahu.
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significantly, how does the indigenous activity of he‘e nalu (surfing), along with other oceanic 
activities, simultaneously provide itself as a means of empowerment for Hawaiians and all Pacific 
Islanders within this proliferating neocolonial surf tourism industry? With these questions, I 
entered the doctoral program at the University of Hawai‘i to explore how ocean-based  
knowledge is potentially empowering for Kānaka Maoli within the complex context brought on 
by the political colonization of Hawai‘i.

I decided to pursue a doctoral degree because of my experience in Sāmoa and my desire to 
understand how the indigenous sport of he‘e nalu offered Native Hawaiians a way of reconnect-
ing to “self” in the face of a neocolonial reality, the surf tourism industry. I finished my degree 
in May of this year, and the best part about finishing has been the psychological freedom. I 
feel as if I have more time (although I don’t think I actually do) to dive into projects within the 
community. I can finally change my focus from completing the degree and from being a formal 
student to engaging the community as a professional, drawing upon the work I conducted at the 
university.

Since I was young I have noticed a heightened interest in honoring, learning more about, and 
preserving our Hawaiian identities alongside our other identities so that we can allow ourselves 
to be complex, i.e., both modern and indigenous individuals. I have seen this through the 
powerful resurgence efforts of learning and practicing ‘Ōlelo Hawai‘i (Hawaiian language), hula, 
lauhala weaving, use of the Hawaiian language newspapers, ho‘okele (voyaging), etc., by my 
own friends and ‘ohana. I think this is part of a larger movement away from the disgrace and 
shame of the past, which were particularly embraced by my grandparents’ and even parents’ 
generations, to one of dignity and pride today.

My work attempts to articulate that “language” not only involves the spoken or written word. 
I believe that the Hawaiian language, particularly because of its colonial legacy, also includes 
the genealogy of history that is specifically Hawaiian. I rely on the language of the ocean to 
articulate contemporary Hawaiian concepts and to help me understand and relate to my own 
disconnected genealogy and place in Hawai‘i. This involves defining literacy as more than  
reading history, maps, and knowledge written on paper, but also reading history, maps, and  
knowledge written in the sea.

Photo: Karin surfing at Mōkule‘ia  
Beach, O‘ahu.

Photo: Karin’s great-grand-
father, Yee See Kau, and 

grandfather, Paul Yee.

Photo: Karin (far right) and her ‘ohana (father  
Richard, sister Kina, Karin, mother Caroline)  

at Christmas 2004.
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My concept of seascape epistemology is an approach to knowing presumed on knowledge of 
the sea, which tells one how to move through the sea and how to approach life and knowing 
through the movements of the world. I believe seascape epistemology offers a way of  
thinking for contemporary Native Hawaiians that is rooted in our genealogy and culture. It is an 
alternative literacy that is relevant to our region, and it is a literacy that has been marginalized by 
colonial notions of literacy. I hope that my concept helps to encourage a multi-sited  
understanding of literacy as a complex and constantly evolving skill embedded in interwoven 
sets of knowledge. 
 
Engaging indigenous-based epistemologies allows for innovation and the implementation of 
new solutions in an effort to delve into the historical and psychological causes of poverty, poor 
educational opportunities, addictions, imprisonment, and chronic illnesses among Kānaka Maoli. 
I hope that this literacy can help to act as a catalyst in shifting the focus of our educational  
systems back toward our values of kuleana and mālama ‘āina (land stewardship) by using our 
islands as a classroom. We need to focus on issues of sustainability.

In my dissertation, I explored the idea of building a hālau o ke kai, which would develop as an 
educational center which teaches, applies, and supports oceanic literacy: ho‘okele, he‘e nalu, 
lawai‘a (fishing), limu (underwater plants) picking, reef and ecological care, as well as knowledge 
about marine life and environment within the particular ahupua‘a (Hawaiian land division) in 
which the hālau would be located. The entire ahupua‘a will be emphasized in the hālau,  
upholding the Kanaka connection between mauka (inland) and makai (coastal). It will emphasize 
a connection to place through the restoration of fish ponds and native plants in the ahupua‘a, as 
well as other elements of the natural system.

I envision ka hālau o ke kai as consisting of a set of several hale (structures) which sit along a 
coastline, where students and kūpuna will meet daily for instruction, work, and/or activities. It is a 
place to realize the ideas, concepts, and theories of the academy, such as seascape  
epistemology, and where community culture, knowledge, and identity can be directly  
addressed and fostered. Bringing together academic strengths and abilities with those of 
Kanaka experience and culture creates a very powerful potential for Hawai‘i. The hālau o ke kai 
offers a space in which to engage the imagination for diverse and alternative futures prided in 
cultural confidence. It is an educational hub, a research site, as well as a cultural center for the 
youth and people of Hawai‘i.

Ka hālau will build upon the current work of charter and immersion schools, but it will focus 
entirely on the ocean and will also offer itself as a community center available for work  
“after” school (the school day would differ at the hālau) and on weekends. It will include charter 
and immersion schools in classes or even make ka hālau part of their curriculum. I believe this 
system will successfully engage youth because there will be a sense of ownership for ka hālau 
and the ‘āina on which the many hale sit. Students will embrace the responsibility of caring for 
the hālau using their newly learned knowledge and skills, because they have an investment in ka 
hālau—they will help to build and create it as part of their own community. Further, ka hālau will 
be a place for families to convene and meet while engaging in cultural recreation and  
education. Parents find a safe and positive place to leave their children and/or actively  
participate with their children. Ka hālau o ke kai draws upon Hawaiian ways of knowing, learning, 
and teaching, through place-specific values and cultural activities of survival and recreation. The 
goal is to create sensitive, well-rounded, moral, and interested individuals.

Photo: Karin pulling invasive limu in  
Maunalua Bay.

Photo: Karin and her husband, Russell, ready 
to push in one of the many loads of invasive 
limu that the volunteers and staff of Mālama 

Maunalua and The Nature Conservancy  
extracted from the bay.
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Being born and raised in Maunalua Bay, surfing its waves and fishing the lagoon, I am personally 
invested in helping to care for it. I have been working with Mālama Maunalua, a community-
based organization that strives to preserve the Maunalua region through community kuleana. 
I participate in “Pakini Surveys” (a survey used to understand the status of our resources in 
the bay and our effects on them), hands-on limu huki (gathering) and educational outreach 
programs, alongside Mālama Maunalua’s partners, The Nature Conservancy, the Polynesian 
Voyaging Society, Hui Nalu Canoe Club, NOAA, and the University of Hawai‘i, among others, 
to educate elementary and high school students about the health of and marine life in the bay. 
In this way, students can better understand and are exposed to the dangers of, for example,  
pollutant run-off and invasive algae. 
 
I have also been working with Na Kama Kai, a nonprofit organization whose mission is to 
empower youth by creating, conducting, and supporting ocean-based programs, specifically 
ocean awareness and safety. I help with the group’s ocean clinics where I participate in the effort 
to get youth into the ocean to experience and to learn about both themselves and the ‘āina. Na 
Kama Kai is so effective because it brings underprivileged, foster, and land-locked youth down 
to the beach and offers them an opportunity they wouldn’t otherwise have, to engage in he‘e 
nalu, stand-up he‘e nalu, hoe wa‘a (paddling), and shaping papa he‘e nalu (surfboards). Involving 
myself with both of these organizations helps to ground me in my academic work and advances 
my goal to support cultural and environmental education though a physical and intellectual 
interaction with the ocean.

My husband, Russell Amimoto, is a captain of the Hōkūle‘a and a longtime member of the 
Polynesian Voyaging Society (PVS), which is how I also became a member of the voyaging 
‘ohana. I am not a voyager, having only participated in coastal sails and with fundraising efforts 
for voyages, but I am fortunate enough to be surrounded by some of the great watermen and 
women associated with PVS. Being part of the PVS ‘ohana has truly offered my work relevance, 
insight, and meaning as I witness one powerful way in which oceanic literacy is being practiced 
and lived today.

Being awarded the Mellon-Hawai‘i Postdoctoral Fellowship is an honor, and I am embracing 
the experience. Having the opportunity to dedicate this year to writing my book manuscript is 
a privilege, but more significantly, the fellowship encourages the establishment of relationships 
between us as fellows, and between us and some of Hawai‘i’s leaders. We are surrounded by 
mentors with brilliant minds who are willing to listen to our ideas and encourage our work. It is a 
remarkable and humbling experience to be given the opportunity to work with such  
accomplished and supportive colleagues.

I have set three main goals for myself during my fellowship year. The first is to complete my 
first book manuscript, which is based on my concept of seascape epistemology. My second goal 
is to secure a book contract for publication of my manuscript. My third goal is to develop pa‘a 
(strong) relationships within the community so that I can continue to learn and realize my goals 
of supporting ocean-based education and literacy. I want to contribute to the effort to get youth 
back into the ocean, not only so that they learn to love and protect it, but also so that they can 
connect with and feel empowered by it as they develop into strong and confident individuals 
and pursue their future professions, no matter what field they choose.

Photo: Karin and her husband, Russell 
Amimoto, with Hōkūle‘a at dock.
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Living Traditional Culture  
By Kauanoe Kamanā                                                                                                           
Mellon-Hawai‘i Doctoral Fellow
I attended Kamehameha Schools from kindergarten, which I entered in 1956, through to my 
high school graduation in 1969. I remember that there were children there who had families just 
like mine. My favorite teachers were those who had expectations and aloha and who inspired me 
to do my best. The great majority of my teachers were not Hawaiian, but those few who were 
had a distinct knowledge base and behaviors that I could relate to. This held true throughout my 
schooling at Kamehameha. I had a special respect for these Hawaiian kūpuna well into my adult 
years.

I first learned Hawaiian phrases and songs as a child through music at home, at church, and at 
school. Mrs. Rosehill was our music teacher in elementary school and she taught us the funda-
mentals of Hawaiian music by singing, not by talking about it. My father taught me to play  
‘ukulele and, as students, we sang and played ‘ukulele following lunch every day. Family  
gatherings and camping trips were always filled with singing Hawaiian songs and playing  
Hawaiian music, and we also enjoyed singing at Kawaiaha‘o Church.

We attended formal Hawaiian class in the 7th grade, and there were Hawaiian language  
electives in high school and Hawaiian club as an option too. I took French and not Hawaiian 
at Kamehameha School. However, after seeing how happy my father was when he listened to 
people speaking Hawaiian on Ka Leo Hawai‘i on the radio on Sunday evenings, I enrolled in 
Hawaiian language classes at the University of Hawai‘i at Mānoa. My father was pure Hawaiian 
and it wasn’t until college that I realized how much he enjoyed the spoken language.

My father’s interest, my upbringing as a Hawaiian, my friends’ interest in getting involved in 
Hawaiian language, and emerging Hawaiian issues all helped to spark my interest in learning the 
Hawaiian language. My work in Hawaiian language caught the attention of Derek Bickerton, 
who was part of the linguistics faculty at UH Mānoa, and he encouraged me to enter the M.A. 
program in linguistics. He later hired me as a graduate assistant to work as an informant on a 
Pidgin and Creole research project. I continue to be inspired by individuals like Derek, who are 
knowledgeable and passionate practitioners in their field.

I anticipate finishing my Ph.D. this academic year. For me, writing my dissertation is an  
opportunity to contribute to the field of Hawaiian education by documenting the outcomes I 
have observed as an active participant in the field over the past 30 years. I always think of myself 
as a student, so doing this kind of intellectual work is very fulfilling. 
 
I think managing my various high-priority kuleana (responsibilities) will be a challenge for me 
this year. As the director of Ke Kula ‘O Nāwahīokalani‘ōpu‘u School, I work with colleagues who 
are knowledgeable and prepared to ensure that the standards of the school are met while I finish 
my dissertation. Our school was established in 1994, and our entire school culture is built on 
these kinds of understandings. 
 
My dissertation explores the mo‘oki‘ina ho‘oponopono, or “Hawaiian cultural system of conflict 
resolution.” This is a Hawaiian system that is in place at Nāwahī and that can be relevant in other 
places as well. The context that enables it to be successful is the overall culture of our school or 
of any organization. The mo‘oki‘ina ho‘oponopono functions as part of that culture and

Photo: Kauanoe Kamanā and her parents, 
Paul and Ella Kamanā

Photo: Kauanoe at her aunty’s home on 
Kahakai Drive in Honolulu.
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facilitates the improved interpersonal productivity of its participants. As a Hawaiian process, it is 
part of a network of systems that reflect a Hawaiian worldview. It cannot function alone. I believe 
this Hawaiian worldview is especially relevant to life in Hawai‘i today.

For the mo‘oki‘ina ho‘oponopono to function at Nāwahī, teachers, staff, and families take on 
responsibilities in ways that reflect a Hawaiian worldview. Some examples of this are attaining a 
level of quality in terms of leadership and trusting a leader, giving one’s best effort in beginning 
and completing an activity, and respecting genealogical order and responsibility. Students who 
are surrounded with adults who behave and respond in these ways will grow up and emulate 
these understandings.

This system is an additional strategy for conflict resolution in the schools. It is useful as an  
immediate way to work within the school community before implementing the Chapter 19 DOE 
Administrative Rules on Student Misconduct and Discipline. This holds participants accountable 
and requires patience and discipline on everyone’s part in order to assure an overall successful 
outcome.

The mo‘oki‘ina ho‘oponopono is just one aspect of the Hawaiian medium education system. 
My research involves observing, collecting data, documenting, and analyzing the mo‘oki‘ina 
ho‘oponopono, and my work will subsequently generate fundamental principles of the mo‘oki‘ina 
ho‘oponopono. This will enable me to help students, families, and teachers to participate 
and, ultimately, recreate the system in other settings. My research will also provide a means 
to assist with other indigenous language efforts outside Hawai‘i as well. Taking the mo‘oki‘ina 
ho‘oponopono to diverse contexts and testing its applicability as a Hawaiian process will have 
a positive impact on how Hawaiian education and the overall Hawaiian worldview is perceived 
both within academia and in a broader societal context.

My dissertation focuses on data collected at Ke Kula ‘O Nāwahīokalani‘ōpu‘u and  
investigates how that data reflects the Hawaiian worldview. As a Hawaiian system, the mo‘oki‘ina 
ho‘oponopono may be replicable in other settings, including other schools. I look forward to 
working with other laboratory schools of the Hawaiian College at UH and with interested local 
businesses that may find this system valuable in their settings.  

Photo: A recent photo of Kauanoe and her family. 
Kauanoe’s family was one of the first in the Hawaiian 
language revitalization movement to use Hawaiian 
exclusively at home. From left to right: Kauanoe, 

Hulilauākea, Keli‘ihoalani, Pila.

Photo: Kauanoe working on Hawaiian  
immersion curriculum in 1987.

Photo: Kauanoe (far right) played an  
important role in the development of the 

first Hawaiian language T.V. news program 
‘Āha‘i ‘Ōlelo Ola on Sunrise on KGMB9.
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I am also president of the board and one of the founding members of the ‘Aha Pūnana Leo, 
which is a grassroots community effort that continues to contribute to the life and welfare of 
the Hawaiian language and culture. First, as a parent, and then, as a teacher, the ‘Aha Pūnana 
Leo’s efforts are essential in establishing Hawaiian language as the language of the home. Using 
the Hawaiian language at the infant/toddler and preschool levels gives parents an awareness of 
the importance of language and cultural identity as indications of a thriving community. As a 
result, young parents are now raising their children as first language speakers of Hawaiian in the 
home. I participate in this effort because it creates the foundation upon which all other Hawaiian 
language and cultural efforts are based. When Hawaiian medium education is successful, the 
Hawaiian worldview will ultimately strengthen the unique cultural fabric of Hawai‘i. 
 
The increased number of Pūnana Leo school graduates raising their children as Hawaiian  
speakers has impacted the number of students who enter Nāwahī as first language speakers. 
The Pūnana Leo schools have, since 1985, graduated Hawaiian-speaking children who sub-
sequently entered kindergarten classes across the state. The majority of these children were 
learning English or Hawai‘i Creole English at home. Today, more of those who graduate from 
the Pūnana Leo use Hawaiian with their parents at home.

I recently presented my work at the American Anthropological Association’s annual confer-
ence in December in Philadelphia. I spoke about Ke Kula ‘O Nāwahīokalani‘ōpu‘u: Building from 
the Strength of Native Hawaiian Identity. I provided an overall description of Hawaiian medium 
education, its philosophy, mission, and program design. I also pointed out relevant aspects of 
the school experience that relate to Hawaiian identity and to the Hawaiian worldview.

It is an honor to be a part of a national effort to significantly impact groups of indigenous 
people who would not otherwise have such an opportunity. This is especially significant in  
Hawaiian communities like ours, where practical applications and the advancement of  
scholarship should naturally work hand-in-hand. I am grateful to see that the Mellon-Hawai‘i 
Fellowship has reached out to those involved in revitalizing Hawaiian language and culture. I am 
also impressed that The Andrew W. Mellon Foundation supports efforts like mine that range 
in scope from preschool education through the university level. The Mellon-Hawai‘i Fellowship 
is helping to sustain the recent promising endeavors to build and strengthen the language and 
culture of Hawai‘i for all of Hawai‘i’s people.

My work allows me to continue to build connections with native people and to network with 
other Hawaiian scholars in the field, including with my mentor Kalena Silva. After I finish the 
Mellon-Hawai‘i Fellowship, I will return to Nāwahīokalani‘ōpu‘u and to the university. As a  
college, Ka Haka ‘Ula O Ke‘elikōlani at UH Hilo has as its mission the revitalization of Hawaiian 
language and culture. My work there will focus on training leaders and administrators, and on 
expanding the mo‘oki‘ina ho‘oponopono based on the model developed thus far.

I believe the mo‘oki‘ina ho‘oponopono can function successfully in coordination with other 
systems in a variety of contexts. It can serve its purpose within a family, a school, or a business. 
The implications for applicability of the mo‘oki‘ina ho‘oponopono are far reaching. Wherever 
Hawaiian language is used, the mo‘oki‘ina ho‘oponopono could also be used. Its utilization in the 
school context today is an attempt to return this system to its natural context in times past.

Photo: In celebration of the 20th anniversary 
of the establishment of the Kula Kaiapuni 

Hawai‘i Hawaiian Immersion Program in the 
Department of Education. From left to right: 

Hiapo Perreira, Kaleihōkū Kala‘i, Kauanoe,  
and Nāmaka Rawlins.

Photo: Kauanoe (seated left) presents on 
Self-Determination and Native Education at 

the All Ivy Conference at  
Yale University in April 2009.

Photo: Aboriginal students from Taiwan 
are among many indigenous visitors to 

Nāwahīokalani‘ōpu‘u  School where Kauanoe 
serves as director of laboratory school pro-

grams for UHH’s Hawaiian Language College.
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Cohort 3: Academic Year 2010–2011

The induction ceremony for the 2010–2011 Mellon-Hawai‘i Fellows in Kona in November 2010. 
 

From left to right: 
 

Noelani Goodyear-Kā‘opua, Postdoctoral Fellow, Ph.D. in the History of Consciousness  
from the University of California, Santa Cruz;  

 
Keao NeSmith, Doctoral Fellow, Ph.D. candidate in Applied Linguistics at the University of Waikato in Hamilton, New Zealand;  

 
Noe Noe Wong-Wilson, Doctoral Fellow, Ph.D. candidate in the School of Maori and Pacific Development  

at the University of Waikato, New Zealand;  
 

Hiapokeikikāne Kichie Perreira, Ph.D. candidate in the Hawaiian and Indigenous Language and Culture Revitalization Program  
at the University of Hawai‘i at Hilo;  

 
Leilani Basham, Ph.D. in Political Science from the University of Hawai‘i at Mānoa.
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The Architects of Our Own Future 
By Noe Noe Wong-Wilson 
Mellon-Hawai‘i Doctoral Fellow
My early experience with formal education began at Bingham Tract Elementary School in 
Honolulu. My teacher was Miss Kealoha—a lovely woman with a big, soft body. I remember that 
she would hug me and make me feel safe. I quickly became her star pupil and learned to read so 
well that I skipped first grade and went on to second grade the next year.

In 1968, I graduated from Kamehameha High School, where I had studied French for three 
years. I was told that French or Spanish were the languages that would prepare me for a good 
college experience. A few of my fellow students studied Russian, and an even smaller group 
studied Hawaiian language. It was not popular to speak Hawaiian and certainly not  
recommended by the school counselors for those of us who were in college prep classes.

I began my university career right after completing high school but didn’t finish. I had a difficult 
time with the transition from a small, private high school—where the students are carefully 
directed in their course of study—to the large university campus at University of Hawai‘i at 
Mānoa. I didn’t have access to a program that helped guide me through my university career. I 
floundered with my course schedule and didn’t feel any pressure to attend classes regularly, so 
I didn’t. I’m proud that I was able to return nearly four decades later to complete my master of 
arts in Pacific Islands Studies in 2007.

Instead, I spent nearly thirty years working in both private and government sectors and  
eventually opened my own strategic planning and community relations firm. I know that I was 
successful in my work, but I acknowledge that I could have achieved even more if I had  
completed my college degree early in my career.

In 1997, while working with the Edith Kanaka‘ole Foundation to organize the 1999 World  
Indigenous Peoples’ Conference on Education, I began taking Hawaiian language and  
culture classes at Hawai‘i Community College (HawCC). Once the conference was complete, I 
transferred to University of Hawai‘i at Hilo (UH Hilo) and received my bachelor of arts (honors) 
degree in Anthropology in 2001. 
 
I know that I have been guided by many mentors and leaders along my life’s journey. I am  
grateful for all their support. They include Dr. Pualani Kanaka‘ole Kanahele and her late 
husband, Edward Kanahele, who encouraged me to complete my bachelor’s degree; Gail 
Makuakane-Lundin of Kīpuka Center for Native Hawaiian Students at UH Hilo, who helped me 
re-enter the university portals and put me on track; Kekuhi Keali‘ikanaka‘ole and Dr. Taupōuri 
Tangarō, who provided me with the opportunity to work with them at I Ola Hāloa Center for 
Hawai‘i Life Styles; Dr. Rockne Freitas, Vice President of the University of Hawai‘i and former 
Chancellor of HawCC who encouraged me to “Achieve the Dream”; Dr. Lilikalā Kame‘eleihiwa, 
who has infected me with her urgency to push Native Hawaiians to reach their highest potential; 
Dr. Matthews Hamabata who helped me understand my potential; Dr. Hamilton McCubbin, 
Dr. Linda Tuhiwai Smith, and Dr. Ngahuia Te Awekotuku, who are guiding me through this final 
process in my Ph.D. journey. My success is also theirs. 
 
I often reflect on my good fortune. The universe has been most kind to me. I am at a place in 
my life where I feel wholly energized to continue my journey toward the completion of my

Photo: Noe Noe Wong-Wilson (on left)  
demonstrating hei or Hawaiian string figures.

Photo: Hawai‘i Community College’s Hulu‘ena 
Cohort visiting Kalapana. Noe Noe is  

standing third from the left in a white tank top.
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doctorate and as a researcher, program coordinator, and proponent of Native Hawaiians in 
higher education.

Native Hawaiians can control our own destiny and be self-determined by arming ourselves 
with knowledge and understanding. It is important for us to be educated in both Hawaiian and 
Western knowledge systems. Our ancestors were brilliant people, and Western scientists are 
only beginning to discover what our ancestors understood two-thousand years ago. To function 
competently within the framework of our ancestors’ worldview, as well as within our modern, 
multi-cultural and multi-ethnic worldview is the ultimate goal. Another long-term goal is to 
graduate 500 Native Hawaiian Ph.D.’s, so that we can become the builders and architects of our 
own future.

I want more Native Hawaiians to be successful in achieving their degrees and certificates so that 
they can provide a good life for their families and be leaders of our community. I want to shift 
the higher education system, particularly at the community college level, so that the college  
becomes more responsive to the learning styles and needs of the students. The entire frame-
work for learning must incorporate and value both Hawaiian and Western epistemology—ways 
of knowing. At HawCC more than 42% of the students who entered this fall are Native  
Hawaiian. By the end of the first academic school year, nearly half of them will drop out. The 
intent of my work is to increase the number of Native Hawaiians who stay in school and success-
fully achieve their educational goals.

I believe the solution to helping Native Hawaiians stay in college is three-fold. First, at HawCC, 
we are providing an intense outreach program for a cohort of first-time Native Hawaiian  
students who place in remedial or developmental English and math classes. These are the stu-
dents who are the most challenged to succeed in college. Secondly, we are working closely with 
our instructors and staff to teach them about the Hawaiian culture so they can better  
communicate and work with their students, and thirdly, we have created a kauhale or village 
framework where every teacher, staff member, and administrator takes responsibility for the 
educational success of each student.

My Mellon-Hawai‘i Fellowship year will be devoted to writing my doctoral thesis while in 
residence at the University of Waikato in Hamilton, New Zealand. The title of my thesis is 
“Achieving the Dream: An Initiative in Native Hawaiian Student Success at Hawai‘i Community 
College.” It will include a discussion on strategies that are being implemented at HawCC with 
the intention to improve course completion, retention, persistence, and transfer/graduation 
rates, particularly for Native Hawaiian students.

My doctoral research also includes a survey to determine which well-being indicators can 
predict success for Native Hawaiians. Understanding these well-being indicators will help us 
to develop appropriate strategies to more effectively support students and help them achieve 
their goals. For example, one well-being indicator measures the educational attainment and 
attitudes of the student’s parents. One of HawCC’s strategies and part of the Kauhale effort for 
impacting family attitudes toward education is a program called Pūpa‘akai—which involves a visit 
with students and their families in their homes so the entire family can get to know some of the 
people that engage with the student at school. Family members are then invited to the school 
to participate in workshops and activities with the student. The goal is to increase the level of 
support for students and heighten the value of higher education within their families.

Photo: Preparing for a cultural  
exchange in Sāmoa. Noe Noe  

is seated on the right.

Photo: Noe Noe testifying on  
indigenous education at the UN  

Indigenous Peoples’ Forum.
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I chose to attend the University of Waikato for several reasons. The doctor of philosophy 
program at University of Waikato, and at all government-sponsored universities in New Zealand, 
are researched-based. There are no requirements to take doctoral classes for this degree, rather, 
the degree is based on a research topic that is proposed and accepted by the graduate commit-
tee as making a significant contribution to the field of research. The New Zealand Government, 
in an effort to attract high level research students to the country, has allowed foreign students 
who are registered into a doctor of philosophy program to pay domestic rates instead of 
international rates—which makes this program quite economically reasonable, even with the cost 
of travel to New Zealand from Hawai‘i. Finally, I am fortunate to have as my chief supervisor, 
Ms. Linda Tuhiwai Smith, a world-renowned Maori scholar in the field of Maori and indigenous 
education and indigenous research.

I am honored that of all the truly worthwhile applicants for the Mellon-Hawai‘i Fellowship, I have 
been selected as one of the recipients. This award will allow me to fully concentrate on  
completing the writing of my doctoral thesis while in residence at the University of Waikato.

I have taken a leave of absence for professional development from my position at HawCC in 
conjunction with the fellowship period, in order to complete my thesis. When I return to Hawai‘i, 
I will resume my position as coordinator of Paepae ‘Ōhua Center for Native Hawaiian Student 
Success at I Ola Hāloa Center for Hawai‘i Lifestyles. I will also return to my work with the  
community in Hilo and on Hawai‘i Island.

Photo: Noe Noe visiting Waipi‘o Valley with Cornell 
students. Noe Noe teaches a course in Hawaiian 

history and culture for the Cornell Field Program in 
Earth and Environmental Systems. Noe Noe is stand-

ing second from the right in the middle row.

Photo: Noe Noe cooking for 
everyone on Kaho‘olawe.

Photo: Noe Noe (left) and Flatmate Rangiiria Hedley 
in New Zealand.
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A Hawaiian Perspective 
By Leilani Basham, Ph.D. 
Mellon-Hawai‘i Postdoctoral Fellow
I was born in Texas and raised in various places on the U.S. continent. I also spent about two 
years outside of the U.S. I went to school in Texas, Louisiana, Michigan, Jamaica, and then back 
to Texas for high school. My most prominent memories of these places are of being the new kid 
on that proverbial first day at a new school. But then, before long, I adjusted and made friends.

On multiple levels, my education in Jamaica was probably the most influential. Jamaica has a 
British-based school system which is more advanced academically than U.S. schools. Jamaican 
schools presented a different perspective on history, a British perspective, and shed a much  
different light on the U.S. in terms of its origins, the American Revolution, and who the heroes 
(or traitors) of those events were. From this experience, I learned that history was all about  
perspective and that the same set of actions could be interpreted in different ways and mean  
really different things to different people, yet still hold truth. Once I had the opportunity to 
learn about Hawaiian history, I wanted to know what the Hawaiian perspective on our history 
was, rather than the foreign and colonial one found in most history books.

My very first Hawaiian language lesson was when, at age six or seven, my grandma taught me to 
say things like “Kulikuli” and “Aloha au iā ‘oe,” including the translations and appropriate contexts 
for use (the first for teachers I didn’t like and the second for boys that I did). He wahine kolohe 
nō ‘o ia… ke aloha nō!

My semi-formal language study started in hālau with my kumu and her husband, Māpuana and 
Kīhei de Silva; and then, once at the university (in 1988 or so), I took my first formal class with 
Esther Mo‘okini at Kapi‘olani Community College. When I transferred to UH Mānoa, I  
continued studying through fourth year and took other topic courses also, receiving a certificate 
in Hawaiian language in 1993.

My fluency is something I still have to work on. I would say that whatever proficiency I have is a 
result of studying hard in the classroom and committing to speak Hawaiian outside of the  
classroom. You have to have both and they have to complement each other. It’s a constant 
learning process of vocabulary and grammar coupled with use, self-reflection, listening to 
those around you, and reading, etc. I feel incredibly privileged to have had the time to learn 
a lot about our language, but I’ve also worked hard for it. I would also say that I’ve never seen 
Hawaiian language as the goal in and of itself. Rather, I’ve always seen is as a component, albeit 
a foundational one, of Hawaiian knowledge that includes history, political science, and cultural 
practice.

I started dancing hula in 1985, at age 18, initially as a way to do something Hawaiian and get 
to know more about cultural practice. My kumu, Māpuana de Silva and her husband, Kīhei, 
instilled in their students the importance of language knowledge and historical knowledge, so 
that when I began to study Hawaiian language, history, and politics at the university, hula served 
as a cultural foundation that kept all of that knowledge grounded. For me, hula is an absolutely 
amazing practice because it is so much more than merely cultural or physical. In fact, it  
incorporates and encompasses history and politics also, as it expresses and engages the  
emotional, spiritual, and mental faculties of the dancers. 
 

Ka leo kūolo o ka ipu. Talking story and  
cleaning ipu in preparation for learning  

ahula pā ipu with the keiki of Hālau Kupukupu  
Ke Aloha. December 2009.

Kau ka pe‘a, holo ka wa‘a. Students and faculty 
from the University of Hawai‘i - West O‘ahu 
at Kahana, O‘ahu, for the welcoming of the 

Hōkūle‘a and participation in a wa‘a kaulua 
workshop on Kānehūnāmoku, a training vessel 

for Hawaiian navigation. October 2008.
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My main community work is centered around my hālau hula where I teach hula and oli (chant), 
and also the historical and political contexts of those mele (poetic texts). In addition, we also 
study Hawaiian language in order to better understand our mele. Outside of regular weekly 
classes, this includes trips to other islands and excursions on O‘ahu to visit the places where our 
mele are centered and thereby increase our knowledge experientially, as well as mālama ‘āina 
(stewardship) activities, and other historical, political, and cultural activities as well. 
 
Initially, the reason I decided to pursue a doctoral degree was just because I wanted to teach 
at the university, and if you want to do that and do it really well, then you need a Ph.D. When I 
was a student in the Political Science Department, I began to understand more about, explore, 
and really enjoy the other aspects of the academy—the exploration of ideas and knowledge, 
research, attending conferences, publishing work, etc.

Truthfully, my decision to pursue a Ph.D. in Political Science was largely based on my desire to 
work with a specific faculty member in the program, Dr. Noenoe Silva, who was a friend and 
previously a colleague in the Hawaiian language program, where I was teaching at the time.  
Dr. Silva served as my advisor, the chair of my dissertation committee, and is now my mentor for 
the Mellon-Hawai‘i Fellowship.

In addition to my appreciation for Dr. Silva, her teaching, research, methodology, and  
pedagogy, I am also grateful for the knowledge and skills I gained from other faculty in the 
department in terms of understanding the structures of power and the administration of power 
in society. I also will be eternally grateful for the department’s support of my desire to write my 
dissertation in Hawaiian without having to do a translation into English, as I had done for my 
master’s thesis. That in itself was an empowering process and reflects their understanding of the 
power dynamics of language. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
I am also grateful to my mom, Marilyn Schoenke, for raising me to be a strong, independent 
woman and to my kumu hula, Māpuana de Silva, for teaching me and trusting me with her 
knowledge.

Photo: A‘a ka hula, waiho ka hilahila ma ka hale.  
Students of Hālau Kupukupu Ke Aloha dance at Ke‘ē 

on Kaua‘i. August 2008. 
 

Photo: Hale ipu kukui ku‘u aloha. The kumu, students, and fami-
lies of Hālau Kupukupu Ke Aloha on an excursion to Makapu‘u 

Lighthouse. “That day, we shared the story of Hi‘iakaikapoliopele 
and her arrival at Makapu‘u on her journey across O‘ahu. We 
also wanted to check out the lighthouse since the keiki were 

learning a hula noho kālā‘au about a boat journey from Maui to 
O‘ahu that tells about a lighthouse.” March 2009.

Photo: He lei aloha no ka makua. 
Leilani celebrating her graduation 
with her mom, Marilyn Schoenke.  

January 2008.
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I think first and foremost, my goal is to give people more knowledge of Hawaiian history and 
political theory and practice from a Hawaiian perspective, so that people know the ways in which 
our kūpuna told our history and asserted our political rights and also protested the  
overthrow of our Kingdom, and its illegal annexation to the U.S. The more than 300 mele lāhui 
I am analyzing are a unique and important aspect of the history of this period that have often 
been overlooked by historians who do not read Hawaiian sources. These mele represent the 
voices of the people themselves, their actions, experiences, perspectives, opinions,  
and emotions.

In the last 20 years the Hawaiian people have increased our ‘ike kupuna (ancestral knowledge) in 
many areas—our history, politics, language, and cultural practices. Political people have become 
more culturally grounded and centered. And cultural practitioners have gotten more politically 
active and engaged, which can only serve to strengthen us.

I think it’s important to pursue higher education because it’s a path to knowledge. I believe that 
all forms of knowledge are empowering and create choices for people that they did not  
previously have. For those of us privileged enough to get an education, it is important that we 
share that knowledge with others and share the choices that knowledge creates. 
 
I would like to do an anthology on Hawaiian sexuality, gender, and marriage, again with the 
goal of understanding the ways in which Hawaiians defined, identified, practiced, and socially 
constructed this aspect of their lives. The foundation of this work is understanding the meaning 
of words and ideas, such as wahine, kāne, māhū, aikāne,ho‘āo, and others, and using Hawaiian 
mo‘olelo to analyze and better understand Hawaiian practices and perspectives. The anthol-
ogy would include several essays containing critical analysis of the meaning and usage of these 
concepts within mo‘olelo, the implications of these values and practices in contemporary society, 
along with some reprinted mo‘olelo or excerpts of mo‘olelo in Hawaiian that center around these 
ideas.

The biggest challenge for me is the writing process itself. I thoroughly enjoy the research, the 
inquisitive part of it. I like thinking about it and talking about it, sharing ideas with mentors, 
friends, and students. But when it actually comes to the writing, I usually describe it as painful—
which is why I am truly appreciative for the opportunity this fellowship affords me. Now, I have 
the space and time to go through the process and complete it.

It’s an honor to receive the Mellon-Hawai‘i Fellowship because this means that other Hawaiian 
scholars believe in the quality and caliber of my research and trust me enough to invest precious 
resources in my work for the future benefit of our people. During my fellowship, my goal is to 
complete my book manuscript on mele lāhui and to find a publisher interested in the project. 
Following the fellowship, I look forward to getting back to my faculty position at the University 
of Hawai‘i - West O‘ahu and continuing to develop and expand the Hawaiian-Pacific Studies, 
Hawaiian language, and performing arts programs there.

I hope that my research as well as my commitment to produce scholarly writings in the  
Hawaiian language will serve as a source of additional knowledge for present and future  
generations, becoming part of the foundation upon which we will continue to build.

Photo: Kūnihi ka mauna i ka la‘i ē. Leilani 
and students from HPST 496S Kūnihi Ka 

Mauna: Hula Journeys following their hō‘ike 
(performance) where they shared hula and 
oli and also historical, political, and cultural 
information on their mele in a performance 

for their families, friends, and the  
university community.

Photo: Aia i ‘Īkalia kō lei nani. Kumu Leilani 
Basham and students from Hālau Kupukupu 

Ke Aloha along with members of the Inca 
nation at Lo Spirito del Pianeta, an indigenous 

dance festival held in Chiuduno, Italy.  
May 2010.

Photo: Kūlia i ka nu‘u. At Ka‘ala, look-
ing towards Kaua‘i with students from the 

University of Hawai‘i - West O‘ahu following 
a day of mālama ‘āina activities that included 

invasive species eradication and story-telling. 
November 2008.
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Revolutionizing the Teaching and  
Learning of Hawaiian 
By Keao NeSmith          
Mellon-Hawai‘i Doctoral Fellow 
 
I attended Kekaha Elementary School on Kaua‘i. My favorite recollections of elementary school 
are of teachers like Ms. Tsuchiya, Mrs. Gonsalves, Mrs. Okada, Mr. Bucasas, Ms. Bermodes,  
Mr. Nakamatsu, Mr. Martell, Mr. Suga, and others who left a permanent impression on me. 
These were teachers whom I felt enjoyed teaching and were inspiring to me. I really enjoyed  
elementary school and I love my hometown. Kekaha Elementary is where I came to know many 
(if not most) of the people in my little community. We also had great lunches! I remember my 
first day of Kindergarten and putting a quarter in the egg carton for lunch; I remember the 
songs we used to sing, the word stacks, the addition, subtraction, and times tables. I  
remember the books we used to read and the art projects. I remember just about everything 
about elementary school and I loved it all.

I went on to attend Waimea Canyon Intermediate School and Waimea High (9th grade only), 
also on Kaua‘i, and then to Kamehameha Secondary School on O‘ahu for 10th through 12th 
grade; I graduated from there in 1984.

My parents are not Hawaiian speakers, but my grandmother on my mom’s side was a native 
speaker from Ka‘ū and Puna, Hawai‘i. When she had children (11 in all), she and my grandfather, 
also a Hawaiian speaker, decided—like most parents of that era—not to raise their kids speaking 
Hawaiian. Many in my hometown, Kekaha, are people from Ni‘ihau who speak Hawaiian as their 
first language. There also were quite a few elderly people in Kekaha when I was young who were 
born and raised there or in other parts of Kaua‘i who were native speakers. Many of my Ni‘ihau 
childhood friends could not speak English and I couldn’t speak Hawaiian, but we were great 
friends. I wouldn’t say that I learned to speak Hawaiian at that time but I probably learned to 
understand a lot of what was said.

When I went to Kamehameha School in the 1980s, I spent weekends with my grandmother 
who lived in Hau‘ula, O‘ahu, and she began to speak to me in Hawaiian. I didn’t find it difficult 
to understand her—the language was familiar to me because of my Ni‘ihau friends in Kekaha. 
After graduating from high school, I went to live with my grandmother and from that time on 
she spoke to me only in Hawaiian. This is how I learned to speak Hawaiian. It was the 1980s 
and learning to speak Hawaiian was not yet the rage—in fact, I was embarrassed when people 
learned that I spoke Hawaiian and I did not try to let on that I spoke it. I felt it was for talking 
with my grandmother, other older relatives (like my grandmother’s sisters and cousins) and their 
acquaintances, and my Ni‘ihau friends only—all native speakers. I always felt a strong desire to 
talk with them in their language, which I knew was my family’s language that we had somehow 
lost along the way.

I decided to pursue a B.A. in Hawaiian Studies with an emphasis on language pretty much by 
accident. I had not considered pursuing a degree in Hawaiian Studies, but several years after 
high school I still did not have a college degree. I was given an opportunity to participate in 
developing the Hawaiian immersion schools curricula in Hilo in 1994, and I enjoyed it. It made 
sense at that time that I should pursue a B.A. in Hawaiian Studies. The opportunity to teach 
Hawaiian at UH opened up after that, and I enjoyed that too. I felt right away that I would be 
doing this line of work for the rest of my life.

Photo: Keao NeSmith’s Grandma Annie 
Kauhane (second from top), who taught him 

to speak Hawaiian, along with her sisters. 
They all were native speakers of Hawaiian,  

all born in Ka‘ū, Hawai‘i. They  
all have since passed on.

Photo: Keao at the University of  
Waikato. March 2008.



THE KOHALA CENTER  I  July 2011  I  MELLON-HAWAI‘I PROFILES      37

After obtaining an M.A. in Pacific Islands Studies at UH Mānoa in 2002, I decided to pursue a 
Ph.D. because I was already on an academic trajectory, and I felt that the natural next step was 
to get a Ph.D.—even though it took me a long time to actually do it. I am motivated by the  
potential for advancement in my career as an instructor of Hawaiian at UH Mānoa. Also, the 
training in research and writing skills I am receiving in my Ph.D. program will enable me to even-
tually publish books on topics that interest me and those that I think are helpful to  
Hawai‘i’s society. 
 
I have encountered three major challenges in the process of obtaining my doctoral degree: the 
biggest being financial. As I am attending a university outside of the Hawaiian Kingdom, there 
are practically no scholarships or grants that I qualify for—virtually all specify that you must 
attend a university in Hawai‘i or the U.S. I tried unsuccessfully to obtain a scholarship sponsored 
by the New Zealand government for international students. I had saved up enough money 
before starting my Ph.D. program to cover the cost of the first year and part of the second year, 
and some dear friends of mine were helpful in securing some funding for me as well, but the 
Mellon-Hawai‘i Fellowship really solved my financial problem!

The second challenge was how to physically be in New Zealand studying, without losing my job 
at UH Mānoa. My department chair and dean were extremely helpful in negotiating the UH 
system so that I would be able spend time in New Zealand, and I’m very grateful to them both. I 
have even taught an online course from New Zealand, which was a really great experience.

The third challenge was that I had a huge learning curve to overcome as I pursued a specialized 
field (applied linguistics and language teaching and learning) in my Ph.D. program. I had not 
received specific training in this field before, but I knew such training was exactly what I needed 
to become truly competent in my profession. The massive amount of research that has been 
done in language teaching over the past one hundred years is something I’ve had to dive into 
full throttle, and I have been having an immensely enjoyable and satisfying experience  
voraciously poring through the research. I feel much more knowledgeable and confident about 
my field as a result. 
 
I have now completed the data collection phase of my research, which involved surveying 
teachers and students of Hawaiian language in Hawai‘i. This process involved (a) designing 
questionnaires that focused on their experiences and expectations in relation to teaching and 
learning Hawaiian as a second language, (b) interviewing teachers about how Hawaiian is taught 
and what their views are on how it should be taught, (c) conducting classroom observations, 
and (d) corresponding with the Hawai‘i State Department of Education about how that system 
works in relation to language teaching in public high schools. I have completed most of the 
chapters of my thesis in draft form and am beginning to see how all of the various parts of my 
research fit together. I still have quite a bit of refining to do, however. 
 
What I have learned so far from my literature review is that since the 1940s, a huge amount of 
research about language teaching and learning has been conducted. There has also been ongo-
ing discussion among language teachers, applied linguists, and educators all over the world that 
relates to all aspects of the teaching and learning of additional languages. Based on the surveys 
and classroom observations I have conducted, as well as my own experience teaching Hawaiian 
as a second language over the past 15 years, I have reached the conclusion that very little of this 
research and discussion has had an impact on the teaching and learning of Hawaiian in Hawai‘i. 

Photo: Keao conducting an ‘awa ceremony at 
Nu‘alolo Kai, Kaua‘i at the completion of the 

restoration of this particular structure, a hālau 
wa‘a (canoe shed) that was first constructed 
in circa 500AD. They named this structure 

Kaunapueo. Summer 2008.
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In fact, much of what is going on in Hawaiian language classrooms would have been very  
familiar to language teachers in the late 1800s in many parts of the world. 
 
Most teachers of Hawaiian have had no training in language teaching (myself included before 
starting my Ph.D. program). Students are encouraged to memorize grammatical patterns and 
their associated names, as well as long lists of Hawaiian words translated into English.  
Meaning is generally taught through translation (almost word-for-word and sentence-for- 
sentence). There is very little genuine communicative interaction among students, between  
teachers and students, or, most importantly, between students and native speakers. It is almost 
as if all of the research that has taken place in the field of language teaching and learning in 
other parts of the world over the past hundred years or so had never happened. One of the 
aims of my thesis is to outline and explain what has been happening in the field of language 
teaching around the world, particularly since the mid-1900s, and to indicate how we in Hawai‘i 
could benefit from the theories and methodologies that have emerged from this research. We 
have the opportunity to revolutionize the teaching and learning of Hawaiian. 
 
What I would love to see in the future is Hawaiian language classes in which language and 
culture are fully integrated, classes in which the students are active, on task, engaged in lots of 
language-related activities, and, above all, having fun while making genuine progress in  
becoming conversant in Hawaiian. This won’t happen unless language teachers have an  
opportunity to learn about language acquisition and language teaching methodologies—using 
such methodologies they can achieve more while lightening their own teaching loads. It won’t 
happen unless our approach to syllabus design and the design of teaching materials changes 
fundamentally. However, it can happen—and very quickly—if we put the right strategies in place. 
An important aspect of my thesis is making recommendations in relation to these strategies.

In addition to the research I have been doing, I have also had an opportunity to participate in a 
second-language teaching practicum at the University of Waikato. As a part of that practicum, 
I was involved in teaching a class of second language learners of English using a wide range of 
the recommended techniques and strategies. This practicum has changed my entire approach 
to language teaching, and I will certainly be using the techniques and strategies I have learned 
when I return to teaching at UH Mānoa. 
 
The path I am pursuing (a career in education) began in elementary school and all of my teach-
ers have served as mentors for me. The greatest role models for me, however, have been my 
parents. After having seven children, they decided to start a B.A. program through a UH  
extension program offered through Kaua‘i Community College. They both attended night 
school over a period of years until they graduated together with B.A. degrees in Liberal Arts. 
They did this while being full-time parents, members of community service groups, and working 
at full-time jobs. I am still impressed by their accomplishments and have always felt that they 
did this to teach us kids what we are capable of. I pay special tribute as well to my academic 
advisors in my bachelor’s program, my master’s program, and my Ph.D. program. They are true 
experts in their particular fields, and I have been extremely fortunate to have been advised and 
instructed by them. 
 
My M.A. advisor in Pacific Islands Studies at UH Mānoa, Dr. Robert Kiste, advised me to go 
abroad to do a Ph.D. He felt that I needed an international experience as far as research  
methodologies were concerned, and he specifically mentioned New Zealand as a potential site. 
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He believed that a British-influenced education system offers a different take on approaches to 
research—one that would make my entire academic experience rich and well-rounded. Before 
selecting a Ph.D. program to enroll in, I did some searching, starting at UH Mānoa. I also took a 
trip to New Zealand to visit two universities there. After meeting with the faculty of the School 
of Māori and Pacific Development at the University of Waikato, I had a meeting with Dr. Wini-
fred Crombie, who after a lengthy discussion about my M.A. paper at UH Mānoa, suggested a 
possible direction for a Ph.D. thesis. I was immediately sold on the idea.

In my opinion, when one picks a graduate program to pursue, there must be a perfect (or at 
least comfortable) intersection of interests between the advisor and the student. Furthermore, 
the advisor really does need to be an expert in the field the student is pursuing. Dr. Crombie 
introduced me to two of her colleagues, Dr. Diane Johnson (an expert in discourse analysis 
and language teaching and learning) and Dr. Hēmi Whaanga (a Māori scholar with expertise in 
language analysis and curriculum design). These three people, along with Dr. Victoria  
Anderson of the Linguistics Department at UH Mānoa (an expert in language endangerment 
and survivability), became my advisors and have provided me with an excellent mix of  
theoretical and practical advice in numerous one-on-one tutorials. I am very comfortable at the 
University of Waikato, which provides excellent resources and support for Ph.D. students. I am 
absolutely convinced that I made the right choice.

I’ve read up on what’s happening with Māori education (Māori language immersion schools, 
Māori as a second language, Māori studies) and have spoken to many people who are involved 
in various aspects of Māori language and culture studies. What I’ve learned is that the Ministry 
of Education in New Zealand (the equivalent to the Hawai‘i State Department of Education for 
public schools) has a separate branch for Māori immersion schools, with its own administration. 
If you compare this situation with Hawai‘i, it’s like having two DOE superintendents: one for 
the English medium schools and one for the Hawaiian medium schools, each having their own 
bureaucracies under them. Each branch receives funding from the government budget. This 
allows the Māori immersion schools the freedom to direct their affairs the way they see fit. In the 
English-medium schools in New Zealand, the Ministry makes specific recommendations  
regarding curriculum for Māori as a second language courses and regarding textbooks, and 
there are opportunities to be trained as a Māori language teacher.

Whether the recommendations are actually good and/or effective is another matter, but what 
exists in New Zealand is much more comprehensive than what exists within the Hawai‘i State 
DOE. In tertiary institutions, there are many native-speaking Māori language instructors in New 
Zealand. Hawai‘i has exactly one native speaker of Hawaiian (at UH Mānoa).

What has inspired the movement in the past 30 years to learn Hawaiian language, culture, and 
history is a hunger for something that we Hawaiians feel was denied us for two or three  
generations prior to that—a direct link to our ancestors as true insiders—as knowers of our  
heritage language and culture. Not being native speakers of Hawaiian ourselves, we are  
outsiders: Hawaiian is a foreign language to us. 
 
Right now, much of what is learned in Hawaiian classes is not really the genuine Hawaiian of 
native speakers (i.e., the Hawaiian that they speak to each other, as opposed to the language in 
textbooks, which are designed for non-speakers). What we really need is to listen carefully to 
the few native speakers of the language who remain and to utilize audio and video recordings

Photo: This is the family home where  
Keao was raised in Kekaha, Kaua‘i.

Photo: Keao with two other Hawaiian Ph.D.s, 
Dr. Keanu Sai (to Keao’s right) and Dr. Keawe 

Kaholokula (to Keao’s left) at the Māori 
Academic Awards at King Tuheitia’s marae, 

Tūrangawaewae Marae, in Ngaruawahia,  
New Zealand. March 2008.
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of native speakers in all Hawaiian language classes, from first-year to graduate-level classes. We 
need to learn from our native speakers so that our teaching can reflect their expertise. These 
people must be included among our mentors. More importantly, we need trained native-speaker 
teachers.

All over the world, native speakers of indigenous languages are cherished and respected as 
linguistic and cultural advisors. It is time that we in Hawai‘i included a range of native-speaker 
voices in our own teaching. I am fortunate that I had a range of native speakers who have been 
my mentors as I learned Hawaiian, and I know the value of their mentoring.

I belong to the following three community organizations: in each case, I chose to become 
involved in these organizations because I believe in the ambitions of the members to serve our 
local communities by working to maintain and restore certain aspects of our cultural heritage. 
I have a deep love and appreciation for Kaua‘i, my birthplace, and I want to do things that 
demonstrate this. My experience has been that by serving others we are made aware of how 
fortunate we are to be from this place, and to know and work together with our neighbors in 
constructive ways. As we do things that demonstrate that we care about our island, we are  
reinforcing our unique identity as the people who belong to the land.

•  Nāpali Coast ‘Ohana is a community-based volunteer organization on Kaua‘i that has been 
designated by the Hawai‘i State Department of Land and Natural Resources as caretakers of 
Nu‘alolo Kai Valley in Nāpali and the cultural sites that have been there for centuries. This  
organization has been working over the past ten years to clean the sites in Nu‘alolo Kai, to map 
and research what functions the structures served, and to restore them. We are engaged in 
research on traditions related to Nu‘alolo Kai and to all of Nāpali. We also educate the public, 
including locals who frequent Nāpali for fishing, hunting, and recreation; Kaua‘i residents in 
general; as well as people from around the world. As I am from the west side of Kaua‘i, Nāpali 
has been a very important part of my childhood and it is a huge cultural resource referenced 
profusely in Hawaiian traditions. It is a real privilege and honor to be involved in taking care of 
the landscape and cultural sites of Nu‘alolo Kai.

•  Aupuni o Ni‘ihau is a nonprofit organization that manages a property and building in 
Waimea, Kaua‘i, to be converted to office space for community-centered services. The  
organization was started in 2003 by members of some Ni‘ihau families living in West Kaua‘i and 
myself, to serve the communities on that side of the island. We realized that we have a responsi-
bility to contribute to the betterment of our part of the island, and the experience of managing 
the property has been rewarding. We have been challenged to fulfill certain specific needs of 
our community, and we are happy to do so.

•  Hui Mālama o Kānei‘olouma Heiau is an organization that has been designated as  
caretakers of Kānei‘olouma Heiau in Po‘ipū, Kaua‘i, by the mayor of the County of Kaua‘i. We 
work to clean and maintain the site, to conduct research on it, and we will eventually restore it to 
functional condition. 
 
It is almost impossible to express the extent of my gratitude to the Mellon-Hawai‘i Fellowship 
Program and to all of those who have made its efforts reach fruition. First of all, the Mellon-
Hawai‘i Fellowship makes it possible for me to concentrate on my Ph.D. research and thesis 
writing without having to worry about funding. This is Freedom with a capital ‘F’! It was a real 
struggle to secure funding on my own prior to receiving the Mellon-Hawai‘i Fellowship. There

Photo: Keao with some of his Hawaiian 
language students from UH Mānoa on a trip 

to Ni‘ihau. The woman on his right is from 
Ni‘ihau and was their guide. Keao received a 

grant to take his fourth-year Hawaiian  
language students to Kaua‘i and Ni‘ihau to 

meet with Ni‘ihau native speakers  
and tour cultural sites. July 2007.
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are many other aspects of the Mellon-Hawai‘i Fellowship that are equally important. It brings 
all of the fellowship holders and their mentors together several times, making it possible to 
exchange ideas and learn from one another. It provides opportunities for fellows to present their 
research findings to publishers and others, and therefore opens up a world of opportunity that 
most experienced researchers would envy. It provides funding that allows fellows to present 
their papers at overseas conferences and therefore increases opportunities for networking. It 
reinforces fellows’ commitment to increasing their cultural understanding and contributing to a 
range of culturally relevant activities.

And watching the staff of The Kohala Center at work helps all of us to understand and  
appreciate just how much is involved in helping others. This has inspired me to make the effort 
to help younger and less-experienced native Hawaiian scholars in the future. Receiving a fel-
lowship is certainly an honor—one that needs to be repaid by hard work and commitment to my 
home community and to my profession.

I am fortunate that I am already doing my dream job: teaching Hawaiian at UH Mānoa. With a 
Ph.D., and the skills and understanding I have gained in pursuit of it, I will be able to advance in 
my line of work at UH. I plan to write several books on various topics—some that arise directly 
out of my Ph.D. research and others that relate to it more indirectly. I also plan to contribute, 
through articles, books, and conference presentations, to international dialogue on language 
teaching and learning, and language endangerment and survivability.

Here is a list of some upcoming publications I have planned: 
•  Rewrite my thesis for publication (by December 2011). 
•  Write (in collaboration with others) a series for very young learners of Hawaiian (with text-
books, teachers’ guides, activity books, Internet-based resources, readers and CDs) (by July 
2012). 
•  Publish a collection of letters from my grandmother (over 100, all in Hawaiian). These need 
to be contextualized within a narrative that links them together and presents them in a way that 
is useful to Hawaiian language learners. These letters contain a great wealth of information that 
reveals the kinds of thought processes that are unique to Hawaiian culture and to native speak-
ers of Hawaiian (by July 2013). 
•  Write a book, including practical examples, on the teaching of Hawaiian language, including 
the impact of research on the teaching of reading and writing skills (by July 2015). 
•  Write a series for older learners in secondary schools (with all of the resources indicated in the 
second bulleted item above and featuring native speakers of Hawaiian) (begin 2012; complete 1 
of 4 volumes each year from 2013 onwards). 
•  Write a series for tertiary-level students (begin 2017; complete 1 of 4 volumes each year from 
2018 onwards).

Photo: Keao with the rock wall restoration 
crew of Nāpali Coast ‘Ohana at  

Nu‘alolo Kai, Kaua‘i. Summer 2010.

Photo: Keao and the administrators of Hui 
Malama o Kanei‘olouma Heiau, including 
Kaua‘i Mayor Bernard Carvalho, present-
ing ho‘okupu (ceremonial offerings) from 

Kanei‘olouma Heiau at a ceremony at 
Pu‘ukoholā Heiau in Kawaihae, Hawai‘i,  

August 2010.
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Healing Through Political Action and Education 
By Noelani Goodyear-Ka‘ōpua, Ph.D. 
Mellon-Hawai‘i Postdoctoral Fellow
I am a graduate of Kamehameha Schools (Kapalama Campus) and am what they call “a lifer,” 
meaning that I attended from K–12 grade. I remember KS as a place that, because of its  
incredible resources and committed teachers, made me feel that anything is possible, that we 
as young people could achieve any goal we set for ourselves and could make lasting, positive 
change in Hawai‘i and beyond. My experience at KS also cultivated a deep sense of kuleana 
(responsibility, authority, right) to the lāhui Hawai‘i (Hawaiian nation), both because I was  
surrounded by other ‘Ōiwi (native) students, but also because I was there at a time when  
Hawaiian culture and history were a very marginal part of the curriculum. There were small  
niches that students could seek out to learn the language, history or performing arts, but it 
wasn’t a foundational part of our experience and I wanted to change that. 
 
I often reflect on a story about my Taipo—my mother’s mother’s mother—that has been passed 
down in our family. When my Taipo, Yuk Ngan Wong, was a young girl growing up in Hilo, she 
and her siblings all had to find ways to contribute to their family’s livelihood. Times were hard as 
a working class, Chinese family who had come to Hawai‘i as plantation laborers. The young Yuk 
Ngan used to walk along the shores of Hilo Bay looking for bottles to turn in for their  
redemption value, a few cents, I guess. Although she was a bright and diligent student, her 
parents could not or would not keep her in school past the third grade. Apparently, this lit a fire 
in Yuk Ngan, which she swallowed for many years, until she was a mother of ten children. She 
emphasized to all of her kids, boys and girls alike, that education was powerful, joyful, something 
to be treasured and pursued. My Popo (Chinese for grandmother) and her sisters, encouraged 
by their mom, all completed some form of post-high school education or training. This value 
was passed down to my mom, then to me and my sister, and now to my own two daughters.

There are many people who have been important teachers for me. From an early age, I learned 
from my parents the importance of working hard, struggling to create social justice, and being 
empathic. Professor Haunani-Kay Trask helped me, and countless others, to name the  
alienation, subordination, and violence Hawaiians collectively face. She showed me there was a 
bigger context for the anger, loss, and sadness that I had felt within my na‘au (heart and mind) 
long before she helped give language to it, and she encouraged me to write and to become 
a scholar. The late professor and my beloved kumu, Kanalu Young, helped me to tap into the 
compassion that lies within that anger. He showed me that self-pity is an obstacle for which 
we do not have time. From his example, I learned that scholars (and all people!) should always 
be open to multiple ways of thinking and that it’s good to change your mind, based on solid 
evidence, and admit that you may have been wrong at some points in the past.

My very first kumu ‘ōlelo Hawai‘i (Hawaiian language teacher) was Kumu Keiki Kawai‘ae‘a at 
Kamehameha’s elementary campus. I remember one unit in first or second grade in which she 
taught us different words for our senses. I distinctly recall learning the word “no‘ono‘o,” to think, 
and having this “Aha!” moment: “you mean we could even learn to think in Hawaiian? Wow!” 
I don’t think I’ve ever quite reached that point, even though I took eight years of ‘ōlelo—four 
years at KS and four years at UH Mānoa—and had many wonderful kumu, including Kumu 
Sarah Keahi, Kumu Liana Honda, and Kumu No‘eau Warner. I have learned to love reading 
and thinking about the richness of our ‘ōlelo makuahine (mother tongue), and my goal after I 
finish my current book project is to go back to strengthening my ‘ōlelo so I can feel comfortable 
speaking and writing academic and creative pieces in Hawaiian.

Photo: Noe and her younger daughter, 
La‘ila‘ikuhonua, watering their friends’ kalo in 
Waiāhole.This photo was taken on a workday 

with MANA’s (Movement for Aloha no ka 
‘Āina) hui wahine, a women’s group  

supporting Hawaiian independence.

Photo: Noe’s Popo playing “horse shoes” with 
her at their Kalihi house. Popo is a Chinese 

word for grandmother. Noe’s Popo played a  
central role in raising her. In this photo, Popo 

is just about to scrape off all the dirt from the 
old shoes. Although she passed away when 

Noe was 15, Noe says she thinks of  
her all the time.
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My undergraduate studies and graduate research focused more on Hawaiian history and politics 
than on language per se. I am interested in issues of power because our people still suffer from 
inequitable systems of power, and my work has been aimed at alleviating and healing, through 
political action and education. 
 
I chose to pursue my doctorate in the History of Consciousness program at UC Santa Cruz 
because of its reputation in cultural studies and critical theory. There had been several influential 
Pacific Islander scholars who preceded me—Teresia Teaiwa and Vince Diaz were already making 
a huge impact on Pacific Islands Studies by the time I applied to UCSC. I was also drawn to the 
programs legacy of student and faculty activism, as well as its student-centered and radically 
democratic approach to its curriculum and its departmental organization. And then, of course, 
there were the amazing faculty—James Clifford, Angela Davis, Donna Haraway, Neferti Tadiar—
among them at the time.

For me, getting a doctoral degree was a progression of a lifelong path and a fulfillment of the 
hopes and expectations of my ‘ohana (extended family). One of the best parts of earning my 
doctoral degree was the research process, which allowed me to work alongside revolutionary 
Hawaiian educators who were building something hopeful and radical—a new way of thinking 
about schooling.

The book project I am working on now is an ethnography of Hālau Kū Māna Public Charter 
School, and it speaks to larger questions of indigenous self-determination, sovereignty, and 
education. My dissertation was completed in 2005, which means that I did most of the research 
for it in 2003–2004, at a time when the charter schools were only a couple of years old. So much 
has happened since then, that it requires almost complete rewriting. Over the course of this  
fellowship year, I have rewritten several chapters, as well as done more participant observation 
and in-depth interviewing to update earlier research. 
 
One of the things I am currently writing and thinking about is the conflicting intentions of 
self-determination and assimilation within the No Child Left Behind law, which is the farthest 
reaching extension of the U.S. federal government’s authority into the domain of education. 
Both the structural possibility for federally-funded K–12 Native Hawaiian educational programs 
(as forms of Hawaiian self-determination) and the structural reassimilation of such initiatives to 
the dominant settler paradigm are enabled by this very same law. So what does it mean when 
we talk about exercising self-determination within the federal framework? While Hawaiian 
educators and families do an amazing job of finding spaces to continue connecting with ‘āina, 
language, and our genealogies, we are also severely limited by those larger structures of power. 
I think this means that we need to continue pressing for our own autonomy and independence, 
over our lands, schools, economies, and governing structures.

The suppression of Hawaiian political sovereignty at the end of the 19th century caused a rup-
ture in the ability of Kanaka Maoli (Hawaiian people) to exert sovereign, or even proportional, 
control of the educational system. From the overthrow forward through to the present-day, the 
settler state’s educational system has functioned to reproduce a society not only unequal but 
largely blind to its own colonialism. Over the last thirty-five years notable gains have been made 
to carve niches for Hawaiian language and culture-based education within the public and private 
school systems. However, the valuable work these programs are doing with students has not 
yet resulted in changing the deep and persistent inequalities of power, wealth and well-being in 
schools and the broader society.

Photo: Noe and her older daughter, Hina, 
congratulating Noe’s dad, Brian Goodyear on 

his completion of the Kona IronMan race.
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We need a collective movement that will work at multiple levels simultaneously: 
1.  Continue supporting and growing the kipuka (referring here to an oasis) and pu‘uhonua 
(places of refuge, sanctuary, safety) that currently exist, such as public charter and immersion 
schools. 
2.  Develop the capacity to create independent Hawaiian culture-based schools. Working within 
the state system has proved to be stifling of Hawaiian educational self-determination. With 
independent schools, we could set our own standards for excellence (rather than “adequate 
yearly progress”), but these schools would need to be affordable, if not free, so that they would 
be accessible to all. 
3.  Organize in order to intervene at the state-level, demanding proportional representation of 
Kanaka Maoli within the governance of Hawai‘i public education, as it stands today. 
4.  Talk about and conduct research on ways to reform the existing public education system’s 
governance structure or to develop an autonomous, public educational system that makes 
Hawaiian culture and communities the foundation. 
5.  Organize around the reauthorization of the No Child Left Behind act such that a new version 
of the law would not be as harmful to indigenous education as the present law, which defines 
academic achievement in a narrow and biased way. 
6.  Continue fighting for Hawaiian political sovereignty and independent control of our national 
lands, government, and public education system.

Kanaka Maoli and our supporters also need to keep claiming space for our epistemologies, 
within our own and in the dominant language. For example, we can assert that our ‘ike kupuna 
(ancestral knowledge) is both “cultural” and “academic,” whereas in the past, “culture-based 
education” has been seen as a means toward “academic achievement” as defined by someone 
else’s measures. Or we can assert that “literacy” is about reading ‘āina, in addition to reading 
books and being fluent with digital technology. We can redefine “accountability” and  
“assessment” as about our kuleana to our mo‘okū‘auhau (genealogy), our ‘āina, and our ‘ohana, 
not simply about meeting targets under the settler state’s testing regime. Basically, I think we 
need to trust the mana (power) of our own ancestral knowledges and our people today.

 
 
 
 
 
 
 
 
 
 
 
 
 
My current mentor, Professor Charles Lawrence (William S. Richardson School of Law, Centen-
nial University Professor, University of Hawai‘i at Mānoa, and Professor of Law, Georgetown 
University Law Center in Washington, D.C.), is a scholar and a human being I strive to emulate. 
I deeply admire his ability to nurture a beautiful family with his partner Mari Matsuda and to 

Photo: Noe with family and friends during the 2009 march  
asserting Hawaiian nationhood, during the 50th  

anniversary observance of “statehood.”

Photo: Scarlett Ritte sharing photos from the early 
days of the Kaho‘olawe landings, following an interview 

for the Mo‘olelo Aloha ‘Aina project. Moloka‘i 2009.

Photo: Noe and her two daughters, 
Kaiakahinali‘i and La‘ila‘ikuhonua. 

January 2010.
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create spaces for fulfilling intellectual and emotional community, while also being extremely pro-
ductive of research and writing that is both socially and personally meaningful. He is a central 
figure among those who are credited as birthing the field of critical race theory (CRT). 
 
CRT has made the central insight that racism—its structural inequalities and subordinations—is 
endemic and normalized within U.S. society. Shedding light on the taken-for-granted ways that 
historically-rooted and ongoing systems of white supremacy continue has been a central project 
of CRT scholarship. White supremacy is a system of power, not just a set of beliefs in the  
superiority of groups constituted as “white.” Professor Lawrence points out that white  
supremacy is so insidious precisely because it is maintained not only through intentional  
coercive power but also through unconscious acts, speech, and the production and  
interpretation of texts. His argument that injury from racism can happen without conscious 
intent is central to my own understanding of these systems of power, as they operate through 
schools and the broader society. Particularly in a place that is often characterized as a diverse, 
multicultural paradise, Hawai‘i needs to be seen in terms of the historically-rooted inequalities 
that persist. 
 
There are two things that really keep me grounded: my ‘ohana and the ocean. My daughters 
make me laugh. Their inquisitiveness reminds me about the power of research. Their voices  
remind me of the importance of speaking the truth, with confidence and conviction. Their 
needs remind me to be patient, to give lovingly, to appreciate questions and moments of  
frustration. Motherhood has ingrained in me what our kūpuna have known about  
learning and education for generations—aloha creates the best conditions under which learning 
can take place, and knowledge is about kuleana. We deepen the bonds between us by naming 
and feeding each others’ children, by celebrating and grieving together, by planting together, by 
standing on the ‘āina together. These, for me, are the foundations of a thriving lāhui Hawai‘i.

I need to get in the ocean or at least be near it every day, if I can. It truly helps me with writing, 
with decision-making, with everything. In fact, I chose to do my Ph.D. at UC Santa Cruz in part 
because it is next to the Pacific Ocean and was the first point where Kanaka (Hawaiians)  
introduced surfing to the rest of the world! Paddling has also been a big part of my life, and I 
have learned a lot about strength, teamwork, and sensitivity through paddling. 
 
In addition to my current book project, I have also been involved with a grassroots media  
project, called Mo‘olelo Aloha ‘Āina. Mo‘olelo Aloha ‘Āina: Stories of Struggle is a collaborative 
video documentation and political education project, focusing on the oral histories of activists 
and community organizers who have fought to protect Hawaiian lands. Through both the  
process and products, the project seeks to increase community capacity for political and  
economic independence by connecting young people with experienced and respected elders 
who have been models of aloha ‘āina. We fondly nicknamed this project the MA‘A project,  
because it aims to get people accustomed to and familiar with activism based on love for the 
‘āina and the Kānaka Hawai‘i. 
 
While we launched the project by starting with a few specific struggles, we invite people with 
similar stories of Hawaiian land struggle and direct action to contact us so that we can link your 
stories as well. The goal is to create a living archive, which allows for the continuous addition of 
new mo‘olelo aloha ‘āina and assures that all these stories of struggle continue on and do not get 
lost with time. Mo‘olelo Aloha ‘Āina will remain as resources for continued struggle and courage. 

Photo: Healani women’s crew at the  
Macfarlane regatta in Waikiki.
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The founders of the MA‘A project see it as part of a larger and longer movement toward a po-
litically and economically independent Hawai‘i. The Mo‘olelo Aloha‘ Āina project is connected 
to MANA, a “Movement for Aloha no ka ‘Āina, which is a movement-building organization, 
established to achieve independence and social justice through direct action, political  
education, economic development, international diplomacy, and public advocacy, with a cultural 
and spiritual foundation. Visit the MA‘A project Web site at:http://moolelo.manainfo.com/.  
 
The Mellon-Hawai‘i Fellowship is an honor for so many reasons, but chief among them is  
because of the deep respect and admiration I have for the esteemed members of the  
selection committee and for my fellow fellows. I am so humbled to be among such a brilliant 
and powerful group of people! I am truly grateful for this program, not only for the ways it  
supports my individual research and professional development but, more importantly, for the 
ways it is developing a new generation of scholars and body of knowledge that will influence the 
lahui Hawai‘i and many others for generations to come.

At the conclusion of my fellowship, I have set several goals for myself. Among them are:

1.  See my first book to completion and publication. Then work on my second book project, 
which is a collaboratively-written and illustrated history of the Hawaiian sovereignty movement.

2.  Strengthen my ‘ōlelo Hawai‘i so that I can contribute to the growing body of contemporary 
scholarship in the Hawaiian language.

3.  Think, write, and do more to prepare for a declining fossil fuel-based economy.

4.  Continue developing our Indigenous Politics program and its links with community initiatives 
focused on sustainable self-determination.

Photo: Members of the Mo‘olelo Aloha ‘Āina 
project, during a trip to Moloka‘i to conduct 

interviews. Hosted by Noe’s dear friends 
Hanohano and Maile Naehu in Honouliwai.

Photo: Students from Noe’s Indigenous 
Politics course at UH took a culminating trip 

to Moloka‘i to learn and share with the  
community. Uncle Walter Ritte took the 

group to La‘au Point to discuss mobilization of 
the community against Moloka‘i Ranch’s  

plans to develop the area.
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The Power of Leading by Example 
By Hiapokeikikāne (Hiapo) Kichie Perreira                                                         
Mellon-Hawai‘i Doctoral Fellow
I graduated as a nine year student (K–8) in 1988 from Our Lady of Good Counsel School in 
Pearl City. My teachers were very strict, and although I didn’t appreciate them fully at the time, 
I fondly remember them now as I navigate the straits of education with my own students (high 
school and university). I use the word “straits” in the most positive way, for in my mind, a worthy 
educator is one who can continue to inspire students to greater heights through example and 
spirit; such an ability needs constant honing and evolution for continued effectiveness. Those 
teachers were truly the foundation of my present day success! 
 
Attending high school at Kamehameha would prove to be one of the best things that ever hap-
pened to my educational career. The educational journey itself was rewarding, but the  
experiences in the performing arts during my senior year in high school (mainly Concert Glee 
and Song Contest Hō‘ike) gave me unbelievable travel opportunities that allowed me to 
experience first-hand the richness and vibrancy of living native languages and cultures in their 
indigenous lands.

Although my parents were very supportive in whatever I chose to do or study in high school and 
later college, there was no motivation from within my immediate family that encouraged me to 
study Hawaiian language or culture, for it was still very unpopular to do so. In fact, I was  
encouraged to learn Japanese in order to secure a well-thought-of job as a general manager in 
some grand hotel.

In the summer between my freshman and sophomore year at Kamehameha, I had the happy 
thought to register for Hawaiian in order to fulfill a high school language requirement.  
Whenever I’m asked why I wanted to learn Hawaiian, I always respond by saying, “Well, it was 
spiritual!” I had a great time in the late Keoni DuPont’s Hawaiian 1 course! His closing thought 
to me on the last day of class was, “I think you should continue on [your Hawaiian education].” 
Well, I listened, and the rest is truly history! I often think of Mr. DuPont and what he would say 
to me today knowing that I took his suggestion and never looked back. He was the start of 
many wonderful mentors to come, among them Sarah Keahi, Liana Honda, Eldon Chun, Russell 
Makanani, Randie Fong, Holoua Stender, Nu‘ulani Atkins, and Dani Gardner. 
 
At around the same time, I was introduced by an aunt to a native-speaker from Ni‘ihau, Mrs. 
Miriam Kaleipua Pahulehua. We hit it off from the start, and by the end of that weekend, 
“Māmā Kaleipua” extended an invitation for me to visit her on Kaua‘i. A few months later, my 
father allowed me the opportunity to spend time on Kaua‘i, a visit that started a fifteen-year 
relationship that shaped and tutored my Hawaiian language capabilities like no other. After 
arriving at her home in Waimea, Kaua‘i, her first words were simple but telling, “You wanna eat?” 
“‘Ae,” I responded. “Then you ‘ōlelo Hawai‘i.” Those were the last English words she ever spoke 
to me.

She became my “Māmā,” one of the kahu hānai (parent figures) who reared me in ‘ōlelo Hawai‘i 
(Hawaiian language). Through her, I met extended family members, beautiful kūpuna (oldsters) 
whom all played a major role in my development as a Hawaiian speaker, namely Malaki and 
Alina Kanahele, Nāhale Kanahele, Kau‘i Kanahele, Virginia Kanani Nizo, Ilei Beniamina, and 
Lolena Nicholas; all but Lolena Nicholas have since passed on, and I continue to honor their col-
lective memory every time I speak Hawaiian, every time my family and students speak Hawaiian!

Photo: Hiapo leads a traditional  
remembrance of Niuolahiki at  

Mokuola (2008).

Photo: Mapping out the future with Kēhaulani 
Shintani and Amy Kalili, as Dr. Pila Wilson  

listens on (Kālepa Baybayan in  
the background).
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This relationship with native-speakers has blessed me thousandfold: it greatly supplemented 
my development and continued collegiate study of Hawaiian. I was able to observe firsthand 
how Hawaiian thoughts were lexically and spiritually framed to communicate different ideas 
and opinions, along with the accompanying physical subtleties and nuances that lent great color 
to such expressions, whether in fun, anger, or sadness; whether in a sacred or secular context; 
whether amongst old to old, old to middle-aged, or old to young (and vice versa). I continue to 
hear them repeatedly. Their voices aid me whenever I read 19th century Hawaiian literature, for 
they remain constant in my mind’s ear.

In the Spring of 1989, I met the person who would become my makua ho‘okama (adoptive  
parent), primary source of motivation, and life mentor in all things Hawaiian, the late  
Mr. Gerald W. Duarte. “Daddy” was a Kaua‘i born native who had the great benefit of  
being reared by his kūpuna who lived the ways of lawai‘a (traditional fishing), mahi‘ai (traditional 
farming), lā‘au lapa‘au (traditional medical practices), and haipule (prayer, both traditional and 
Hawaiian Christian) to name a few. He was “pumehana,” favorite grandson and grandnephew to 
those polymaths who entrusted him with the knowledge of their lineage. He took the time to sit 
with me and tell me story after story about Hawaiian history, Kaua‘i, and especially the heroes of 
his lineage. Those stories painted most vivid pictures of various aspects of Hawaiian knowledge 
that piqued my interest and caused me to want to know more about my own genealogy and 
about Hawaiian knowledge in general. He would often comment, “There’s so much to learn and 
so little time!”

Soon after our initial meeting, he challenged me to constantly strive towards a greater  
encyclopedic understanding of Hawaiian knowledge by commenting, “Never forget, it hurts 
NOT to know!” Struck by such simple profundity, my adolescent soul was highly charged and 
motivated throughout those formative years, and that simple precept continues to guide me 
today in all that I do. As one thing always leads to another, such was/is the reality of my daily 
search to broaden my understandings of Hawaiian knowledge. I would read anything I could get 
my hands on, whether I understood them or not. I persisted! I would read the Hawaiian diction-
ary, this or that text on Hawaiian grammar, and I also spent a lot of time and allowance-money 
xeroxing copies of core Hawaiian knowledge books. I started collecting Hawaiian books and 
documents (and later pan-Polynesian as well), a habit (yet another passion planted in me by my 
makua ho‘okama) that would prove most beneficial in the building of a personal collection of 
Hawaiian resources.

What motivates me to continue? The more of an understanding I think I grasp, the more I  
realize how much I really don’t know and how much more there is to learn! Such is the reality of 
the ‘imiloa (one who searches far and wide for knowledge), a responsibility that I shoulder with 
great humility. As this knowledge belongs to and comes from our kūpuna, I try my best to prove 
my worth! 
 
I first became interested in Hawaiian oratory after hearing Polynesian (chiefly Tahitian, Raroton-
gan Māori, Aotearoa Māori, and Sāmoan) oratory performed with much gusto in other parts of 
Polynesia, but not experiencing the same in Hawai‘i. I remember being enthralled with oratory 
during 1992 South Pacific trips as a student delegation leader for the Kamehameha Schools, and 
even being asked to give speeches on behalf of the delegation, speeches that I tried to pattern 
after what I heard and what I remembered from Ni‘ihau ministers during church services. It was 
also during one of those trips that I heard Larry Kimura orate in Hawaiian. Destiny would later

Photo: Coming together to remember a 
dearly departed family member.

Photo: Hiapo with daughter  
Keanokualani (2007).
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lead me to Hilo, where I heard more frequently such oratorical presentations for different  
occasions, and became very interested in learning the art. My already piqued interest in  
Hawaiian literature and the kind of language that best suited Hawaiian oratory helped me in 
mimicking Larry Kimura, and later Dr. Kalena Silva. I grew into my own skin through performing 
oratory on behalf of the Nāwahīokalani‘ōpu‘u School community at various occasions, and my 
passion grew from there.

I decided to come to Hilo on the suggestion of a childhood friend, Hailama Farden. He had 
recently graduated from UH Hilo and strongly urged me to go to school there. I was actually 
teased a bit for deciding to go to Hilo, “Where you going, Hilo College? What you going study, 
Hawaiian Studies? What you going do with that?” were some of the common questions that I 
got at the time. After graduating with my M.A., however, sentiments amongst distant family and 
friends became very different and much more positive toward little old “Hilo College.”

I arrived in Hilo in August 1993 and have lived here ever since. I soon came into contact with  
Dr. Pila Wilson and Kauanoe Kamanā. Despite a recommendation that I should enroll in first 
year Hawaiian, they were both progressive and encouraged me to enroll in second year  
Hawaiian. Kauanoe Kamanā was the instructor, and she was the epitome of that Hawaiian 
strictness with aloha. While we knew she had much aloha for her students, we also knew that we 
couldn’t get out of anything! “‘A‘ole maopopo ia‘u” (“I don’t know”), and “‘A‘ole hiki ia‘u”  
(“I cannot”) were phrases that were nonexistent in her class. She would wait, and in turn the 
entire class would wait, till I answered her question that tested my comprehension of a Hawaiian 
thought or grammatical know-how. While in second year Hawaiian, Dr. Pila Wilson hired me to 
videotape his third year Hawaiian course, and subsequently advanced me to fourth year  
Hawaiian because of that concurrent first year, and also because of my prior knowledge of  
Hawaiian that I garnered from my relations with those native-speaking kūpuna. I later had  
opportunities to study under Dr. Kalena Silva, Larry Kimura, and the late Haunani Bernardino. 
Each one of these professors rigorously instructed and fueled my passion for all things Hawaiian, 
and they continue to inspire a greater character in me for the benefit of my students. 
 
Since I was a little boy, I had three life goals: (1) to visit the other two points of the Polynesian 
triangle (visited Aotearoa for the first time in 1997 and Rapa Nui in 2000); (2) to say a prayer 
in the Basilica of St. Peter in Rome (visited in 1999); and (3) to achieve a Ph.D. by the time I 
turned 30. Although I am 36 now, I am very proud of having been a member of several initial 
cohorts that opened pathways to earn several advanced degrees here at UH Hilo. After gradu-
ating with my B.A. in Hawaiian Studies (UH Hilo, 1993–1996), I joined three other colleagues in 
becoming the first cohort of what is now known as the Kahuawaiola Hawaiian Medium Teacher 
Education Program (known then as “Kahawai ‘Ekolu”; graduated in 1999). Concurrently, I was a 
part of the initial cohort that opened the M.A. in Hawaiian Language and Literature in 1998. In 
being the first graduate of that M.A. program in 2002, I was also recognized as first to do so in 
the nation in an indigenous language and also as the very first graduate student in the history of 
UH Hilo. In 2006, I was invited to be a part of an experimental cohort that later opened the very 
first Ph.D. on campus: a degree in Hawaiian and Indigenous Language and Cultural  
Revitalization.  
 
Maybe I didn’t make my last goal of a Ph.D. by 30, but being a part of a greater effort to open 
the next generation of Hawaiian scholarship at the University level was fulfilling beyond  
expression. For me, earning this degree is the fulfillment of a life-long dream.
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The best part of earning a doctoral degree, however, is the actualization of a dream of many 
beloved family and life mentors who are living, but many more that have passed on. It is a  
dedication to my wife Hanakahi and two daughters Keanokualani (4 years old) and  
Keakamaluhiwa (4 months old), whose unwavering support has allowed me to achieve many 
dreams in life, although fulfilling them often meant my absence (physically and/or mentally) 
from daily and other celebrated events in life. It is the culminating expectation that I have of all 
my students in demanding them to do no less than their best, leaving all excuses, complaints, 
and negativity in the kini ‘ōpala (rubbish can)! I have no less of an expectation for myself, for 
leading by example is much more powerful than empty words.

The biggest challenge in completing my degree has been a lack of concentrated time. In joining 
the ranks of those who have dedicated their lives to the success of a revitalized comprehensive 
Hawaiian language medium educational system, I, too, don several proverbial hats, shouldering 
various responsibilities within our educational system here in Hilo. Aside from my wife and I  
being active parents in the program (Keanokualani attends Pūnana Leo o Hilo and Keakama-
luhiwa attends the Hi‘ipēpē Infant and Toddler Program) and raising our family in the language, 
I teach high school Hawaiian language arts courses at Ke Kula ‘O Nāwahīokalani‘ōpu‘u  
Hawaiian Laboratory School; teach Hawaiian language and literature courses at Ka Haka ‘Ula 
O Ke‘elikōlani College of Hawaiian Language, UH Hilo; assist in developing and editing various 
Hawaiian language texts, documents, and curricula; and engage as an active part of a  
community dedicated to the actualization of Hawaiian as a living and primary language and  
perspective. Last but not least, I successfully completed the University tenure process  
immediately preceding my Mellon-Hawai‘i Fellowship year. 
 
Such overwhelming demands have continued to develop in me not only a “can do” attitude, but 
a “must do and be successful” drive. I owe my successes to the expert mentoring of all stalwarts 
of this way of life (both living and deceased) who not only led by example, but led by constantly 
seeking new and progressive ways of revitalization, opening up contexts and situations for 
continued growth and development. So, my biggest challenge is time, but what would life be 
without its inevitable crunch? 
 
The most interesting part of my research has been my “coming of age” in realizing core ideas 
and perspectives with which I formed and standardized an approach to revitalize traditional 
Hawaiian oratory. Before my research, at least here in Hilo, oratory was skillfully performed over 
the years by senior faculty members, but neither taught nor comprehensively pieced together as 
a historical collection of Hawaiian knowledge as a means for reproduction. Acknowledgement 
of such a consciousness would breathe new life into the recognition and beauty of traditional 
Hawaiian literature—literature that abounds with rhetorical flourish. Such rhetorical flourish 
would find a contemporary home in the development of traditionally-styled presentations of 
Hawaiian oratory. 
 
I make this point because academically, to date, there exists no customary recollection of any 
respectable length regarding traditional Hawaiian oratory. In paying attention, however, to the 
way classical Hawaiian writers styled letters (primarily openings and closings of letters); then 
by studying and developing further the concept of meiwi (ethno-literary devices) that shape a 
Hawaiian mo‘olelo as a recognized Hawaiian mo‘olelo (a concept initially developed by 
Dr. Kalena Silva from the basis of ethno-poetic devices established by Larry Kimura); and later

Photo: Niuolahiki honored for  
one more year, 2010.

Photo: Together with Dr. Pila Wilson  
celebrating 25 years of Hawaiian immersion  

education in Hawai‘i.
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by paying close attention to content and the contextual usage of hualekikona (lexical items/
phrases) within Hawaiian literature, I have developed a five-point outline and the means with 
which to inform the presentation of traditional Hawaiian oratory. This approach allows for the 
study of traditional Hawaiian literature in a way that brings it to life in a normalized manner 
which is appropriate for any occasion where fellow speakers gather and regard a certain event.

It is my belief that one never fully achieves a true understanding of a literary piece until one is 
able to delight in its spiritual essence. What I mean by a “spiritual level” of understanding is to 
delve beyond its face value. Over the years I have developed my own way of analytically  
looking at traditional Hawaiian literature. Together with the study and employment of meiwi and 
hualekikona, this humble approach to literature allows students/researches to understand literary 
pieces more comprehensively.

The following is an overview of my five-point outline: 
1.  What is the specific example of Hawaiian culture being examined/studied? 
 
2.  What traditional knowledge exists regarding this particular example? 
Relevant pieces of literature, native and foreign historical accounts, oral histories, and if appli-
cable, a juxtaposition with other Pacific native cultures should be examined. 
 
3.  What behavioral patterns are recognized in this specific example? 
Superior vs. inferior; familial vs. distant; prominent vs. subtle body language or activity; etc. 
Note: The physical behavior of your body (i.e., body language) plays an extremely important 
role in any particular situation. This makes all the difference in what constitutes a sincere apol-
ogy, a playful comment, or the effectiveness of a rascal teasing. 
 
4.  What is the appropriate and all-inclusive vernacular that can be gathered from the specific 
example? 
As much as possible, one needs to pay particular attention to the specific vernacular in order to 
properly re-teach a particular piece of knowledge that makes proper connections with students’ 
lives. It also allows for the building of vocabulary that plays an essential role in critical thinking in 
analyzing the play of words in a particular situation that ultimately create meaning of the part-
whole relationship. 
 
5.  What spiritual interpretations can be observed about the example itself, as well as the context 
in which the example takes place? 
 
Just as literary theories become “lenses” through which literary pieces can be studied, this 
approach has become a cultural lens through which I view literary experiences in a holistically 
Hawaiian way. This approach has afforded a more spiritual understanding of a literary piece that 
goes beyond what is initially apparent, an understanding that grows with the adding of succes-
sive literary pieces that come together nicely to form a macro perspective of traditional Hawai-
ian knowledge. Such understandings are of utmost importance in order to ensure contemporary 
relevance. 
 
After the completion of my fellowship year, I would like to continue working with fellow  
educators on all levels of our collective Hawaiian medium P–20 program to further develop and

Photo: “The reason why I work so hard: 
Hanakahi (wife, center), Keanokualani (age 4) 

and Keakamaluhiwa (4 months old, right).”
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expand Hawaiian literature and oratory within all facets of the program as a greater academic 
and social means of expression. I will also see to fruition a handful of book ideas and academic 
journal-type articles that center on different aspects and pieces of Hawaiian literature, oratory, 
and ethno-literary device and lexical-item/phrase usage and development. I would also like to 
build for posterity a collection of oratorical presentations in video format patterned after the 
great corpus of native Hawaiian-speaker recordings of the Bishop Museum and Ka Leo Hawai‘i.

Photo: In the oration zone... Photo: Presenting the new Nāwahī graduates to the world! Photo: Signing a copy of his recently 
published Ka Mo‘olelo  

Hiwahiwa o Kawelo.


